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ABSTRACT. The study aimed to determine the extent of use of formative assessment in enhancing 

student learning experiences in elementary schools in Maimbung District, Division of Sulu. 100 

elementary school teachers participated in the study, using convenience sampling. The research 

instrument, adapted from Black & William’s 1998 formative assessment tool, included 

demographic profiles and the extent of use. Statistical tools included frequency and percentage, 

weighted mean and standard deviation, t-test, ANOVA, and Pearson product-moment correlation. 

The study found significant differences in the extent of use of formative assessment in enhancing 

student learning experiences, academic performance, student engagement, motivation, and teacher 

feedback and instructional practices. The study found that most respondents were 31 years old or 

older, mostly females, married, and had completed a bachelor’s degree. Teachers agreed that 

formative assessment improved academic performance, student engagement, motivation, and 

teacher feedback. Age did not significantly affect the use of formative assessment. Teachers aged 

20 and below were better perceived about its use. A high correlation was found between academic 

performance, student engagement, motivation, teacher feedback, and instructional practices. 
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Introduction 

      Formative assessment is a crucial tool in modern education, enhancing student learning 

experiences through real-time feedback and adaptive teaching methods. Regular, low-stakes 

evaluations within the instructional process enable educators to assess students’ comprehension 

and adjust teaching strategies accordingly (Black & Wiliam, 1998). Formative assessment is 

increasingly recognized globally, influencing education policies and practices to enhance student 

engagement, motivation, and academic performance. Formative assessment is a crucial aspect of 

effective teaching and learning, enhancing educational experiences by creating an interactive, 

student-centered environment, as extensively studied by scholars like Black and Wiliam (1998). 

Formative assessment bridges teaching-learning gap by providing real-time student progress data, 

allowing teachers to adjust instruction to meet students’ evolving needs. 

Hattie and Timperley (2007) highlight the crucial role of feedback in formative assessment, 

highlighting its significant influence on student learning, providing clear direction for 

improvement and self-regulated learning. Formative assessment practices are based on 
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constructivist principles, where students actively construct knowledge through engagement and 

reflection, with teachers acting as facilitators. (Sadler, 1989). Formative assessment is a key 

component in successful educational models in countries like Finland, Singapore, and Canada, as 

widely implemented globally.  (Sahlberg, 2011; Chue & Nie, 2016). Formative assessment offers 

numerous advantages, but its effective implementation remains a significant challenge. Wiliam 

(2011) asserts that despite the widespread acceptance of formative assessment, its effectiveness is 

often hindered by the inconsistency in its application across different classrooms. Formative 

assessment’s full potential requires proper teacher training and support, necessitating systemic 

changes in schools’ prioritization of formative feedback over summative assessments. 

The Philippine Department of Education promotes formative assessment as a tool to 

enhance student learning, diagnose learning gaps, inform instruction, and provide constructive 

feedback in the K-12 curriculum. (DepEd, 2015). Research in the Philippines indicates that 

formative assessment has a positive impact on student learning outcomes. Bautista, Bernardo, and 

Ocampo (2020) discovered that Filipino teachers using formative assessment strategies like 

quizzes, peer assessments, and self-assessments improved students’ academic performance and 

engagement. These practices not only enhanced students’ comprehension of their learning 

objectives but also urged them to take greater responsibility for their own learning. 

The Philippines faces challenges in implementing formative assessment due to limited 

teacher training, high student-to-teacher ratios, and a traditional exam-oriented culture. Valenzuela 

et al. (2022) assert that despite teachers acknowledging the significance of formative assessment, 

they frequently encounter difficulties in consistently incorporating it into their daily teaching 

methods. The issue often arises from a scarcity of resources, including time and instructional 

materials, and inadequate professional development opportunities focusing on formative 

assessment strategies. The national emphasis on standardized testing, particularly the National 

Achievement Test, has led to a greater emphasis on summative assessments, measuring learning 

at the end of an instructional period. (Bernardo, 2018). The Philippine education system faces 

challenges in balancing formative and summative assessments, with teachers often under pressure 

to prioritize test preparation over formative practices for deeper learning. 

Formative assessment is crucial in Maimbung District, Division of Sulu due to its unique 

socio-cultural and educational context. Sulu, a less-developed province in the Philippines, grapples 

with numerous educational challenges such as resource scarcity, teacher shortages, and socio-

political instability (Hassan, 2021). Teachers must adopt formative assessment practices to provide 

immediate feedback, identify learning gaps early, and enable timely intervention in these 

challenging conditions. The effectiveness of formative assessment in enhancing student learning 

experiences in Maimbung District is still underexplored. (Nocum and Usman’s 2020) studies 

reveal that many teachers in rural areas like Maimbung lack the necessary skills and knowledge to 

effectively implement formative assessment strategies. Educators often face challenges like large 

class sizes, inadequate training, and limited resources, which hinder their ability to provide regular, 

meaningful feedback to students. 

Despite challenges, there are promising instances of how formative assessment can 

enhance student outcomes in the local context. Majid et al.’s (2021) study in Jolo found that 

teachers trained in formative assessment techniques significantly improved student engagement 

and academic performance. The study underscored the significance of teacher professional 

development in facilitating the effective implementation of formative assessment methods, 

particularly in resource-limited environments. The study emphasizes the importance of teacher 

professional development in facilitating the effective implementation of formative assessment 
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methods, especially in resource-limited settings. The study examines the relationship between 

teacher demographics and formative assessments, offering insights for local educators to improve 

learning outcomes. 

Formative assessment enhances student learning experiences, but challenges persist in 

resource-constrained contexts like the Maimbung District, despite its widespread recognition. This 

study analyzes formative assessment application in Maimbung District, Sulu, focusing on teacher 

demographics and usage to improve instructional practices and student learning experiences. 

Research Questions 

The study investigates the effectiveness of formative assessment in improving student learning 

experiences in Maimbung District, Division of Sulu during the 2024-2025 school year. 

1. What is the demographic profile of the teacher-respondents in terms of: 

1.1. Age; 

1.2. Gender; 

1.3. Civil Status;  

1.4. Length of Service; and 

1.5. Educational Attainment? 

2. What is the extent of the use of formative assessment in enhancing student learning 

experiences at Maimbung District, Division of Sulu in the context of: 

2.1. Impact on Academic Performance;  

2.2. Student Engagement and Motivation; and   

2.3. Teacher Feedback and Instructional Practices? 

3. Is there a significant difference in the extent of the use of formative assessment in 

enhancing student learning experiences at Maimbung District, Division of Sulu when data 

are grouped according to their demographic profile in terms of: 

3.1. Age; 

3.2. Gender; 

3.3. Civil Status; 

3.4. Length of Service; and 

3.5. Educational Attainment? 

4. Is there a significant correlation among the sub-categories subsumed under the extent of 

the use of formative assessment in enhancing student learning experiences at Maimbung 

District, Division of Sulu in terms of Impact on Academic Performance, Student 

Engagement and Motivation; and Teacher Feedback and Instructional Practices? 

Literature 

This chapter reviews studies on assessing disciplinary problems among elementary school students 

to help researchers conceptualize research problems and establish relationships between them and 

relevant principles. 

Foreign Literature And Studies 

          Black and Wiliam's 1998 study highlighted the importance of formative assessment in 

enhancing student achievement, providing immediate feedback, and enhancing motivation, 

understanding, and student autonomy, with the effectiveness of feedback largely attributed to its 

quality. Margaret Heritage’s 2010 work emphasizes the importance of continuous formative 

assessments in instructional practice, fostering a culture of inquiry and collaborative learning 

between students and teachers. Hattie and Timperley's 2007 research highlighted the effectiveness 

of formative assessment in improving student achievement, highlighting the importance of clear, 

timely feedback in fostering a positive learning experience. 
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          Wiliam et al.'s 2004 study found that consistent use of formative assessment in English 

secondary schools significantly improved student performance, particularly for low-achieving 

students, leading to better academic outcomes. Brookhart’s (2011) study found that formative 

assessment enhances student motivation by identifying needs and making them more aware of 

their learning progress, leading to better self-regulation and higher academic achievement. 

McManus’s (2008) study highlights the significance of aligning formative assessments with 

instructional goals, promoting clear learning targets and feedback, resulting in increased student 

engagement and learning gains. 

           Sadler’s (1989) research emphasizes the role of formative assessment in creating “learning 

loops” and fostering self-regulated learners by providing continuous feedback and revision 

opportunities, thereby enhancing student performance. Popham (2008) emphasizes the 

instructional benefits of formative assessment, which helps teachers adapt teaching strategies and 

provides crucial information for instructional decisions, promoting learning progress. The study 

by Shavelson, Young, Ayala, Brandon, and Furtak (2008) found that formative assessments 

enhance science education by providing real-time data, enabling teachers to adjust instruction. 

           Clark’s UK study found that formative assessments help teachers cater to diverse learning 

needs by providing tailored feedback and tasks, enhancing academic performance by bridging 

understanding gaps. Cowie and Bell’s 1999 study in New Zealand found that formative assessment 

significantly improved students’ understanding of scientific concepts by providing immediate, 

context-specific feedback. William & Thompson’s 2007 study highlighted the effectiveness of 

formative assessments in promoting equity in education, reducing achievement gaps, and creating 

inclusive learning environments when implemented effectively. 

Local Literature And Studies 

          Bernardo’s 2017 study in the Philippines highlights the underutilization of formative 

assessments in K-12 education, emphasizing the need for teacher training to improve student 

engagement and learning outcomes. Sarmiento (2018) highlighted the policy gap in integrating 

formative assessments in rural Philippine schools, suggesting ongoing professional development 

for teachers could improve student learning by bridging the resources gap. David (2020) 

highlighted the significance of formative assessments in promoting inclusive education in the 

Philippines, highlighting their role in identifying learning difficulties and tailoring instruction to 

diverse student needs. 

          Llanes’ 2019 study found consistent formative assessment practices in elementary schools 

in the Visayas region resulted in higher student participation and better academic results. Garcia 

and Cruz’s 2021 study on formative assessments in rural Mindanao schools found it enhances 

student engagement, tailors instruction, and fosters growth mindset, especially in underperforming 

schools. Reyes (2016) found formative assessments improve learning outcomes and student 

satisfaction in Metro Manila schools, but many teachers still rely on traditional summative 

assessments, requiring professional development. 

          Tabora (2015) explored formative assessment practices in Philippine private schools, 

highlighting their alignment with global standards and the benefits of continuous assessment 

integration for deeper learning and critical thinking. Alibin and Aquino’s 2019 study found that 

formative assessment in public elementary schools in the Philippines improved problem-solving 

skills and encouraged active student engagement, recommending increased teacher training. 

Garcia (2016) highlighted the challenges of implementing formative assessment in rural schools 

in the Philippines, suggesting the Department of Education should provide more resources and 

training to successfully integrate it. 
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         Bautista’s (2018) study found that formative assessment significantly improved literacy rates 

in underperforming schools in the Philippines, enabling targeted interventions and enhanced 

reading comprehension and writing skills. Dela Cruz’s (2020) study found that formative 

assessment positively impacts student engagement and retention in ARMM schools, reducing 

dropout rates and improving academic performance, but requires substantial administrative 

support and teacher training. Mendoza’s (2017) research on formative assessment in Luzon public 

schools found that frequent feedback increased student engagement and risk-taking, emphasizing 

its role in fostering an interactive and inclusive learning environment. Pangandaman’s 2019 study 

on formative assessments in Mindanao classrooms found that they bridge cultural gaps by 

providing personalized feedback, promoting culturally responsive education. 

         The COVID-19 pandemic has significantly impacted teaching and learning practices, 

particularly in student assessment, due to structural and practical challenges (Chavez, Jason & 

Lamorinas, Daisy. 2023). Explores the adaptation of assessment practices in online education to 

improve learning experiences in traditional settings, specifically in Maimbung District, aligning 

with the focus on formative assessment. Humanized teaching should incorporate personal 

connection, competence, autonomy, or independence to encourage learners in a productive 

academic experience (Chavez, Jason. 2023). Emphasizes online academic integrity and humanized 

teaching as key strategies for enhancing student learning, emphasizing engagement and 

understanding through engaging and understanding-focused teaching experiences. The COVID-

19 pandemic severely impacted the academic community, particularly affecting the lives of 

indigent learners in higher education (Chavez, Jason. 2023). Examines the health and academic 

issues that poor students encountered during the epidemic, with an emphasis on formative 

assessments and adaptive ways to improve learning in difficult settings. 

            Learning a language starts within the comfort of a home. Parent involvement in language 

teaching serves as a brilliant step towards promoting literacy and communication among children 

(Chavez, Jason & Adalia, Haydee & Alberto, Joebert. 2023). Examines parental support strategies 

for language learning, emphasizing the importance of parental involvement in education and 

formative assessment, providing insights into how to involve parents in the process. Bilingual 

parents’ narratives, incorporating real-life language usage examples, can enhance ELT curriculum 

design, timely learning material production, and teacher training programs (Chavez, Jason. 2022). 

Explores the use of real-life narratives of bilingual parents to develop language teaching 

curriculum, offering practical application and potential for designing engaging formative 

assessments. Parents emphasize the significance of their involvement in their children’s English 

education, citing language skill development, sustained interest, and parental responsibility as key 

factors (Chavez, J.V., 2024). Parents are increasingly involved in their children’s education, and 

formative assessments can help teachers understand their influence and work collaboratively with 

parents for a unified approach. 

             Parents are crucial educators, shaping a child’s attitudes towards learning, creating a 

supportive home environment for academic success, and instilling values like perseverance and 

resilience (Comeros, Noel & Cuilan, Jhordan & Chavez, Jason. 2024). Emphasizes the importance 

of teachers being sensitive to student needs and individual learning styles, using formative 

assessments to adjust instruction accordingly. Challenges faced by parents with low educational 

attainment in modular distance learning, providing resources, training, and programs to facilitate 

collaborative learning at home (Murro, Rogelio & Lobo, John & Inso, April (2023).During the 

pandemic, parents face challenges in supporting distance learning, emphasizing the importance of 

formative assessments for evaluating progress and providing feedback. 
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             The language delivery approach in academic training significantly influences learning, 

while the speaker’s emotional bond with the audience significantly impacts the duration and 

effectiveness of the learning process (Entong, Maria & Garil, Benigno & Muarip, Veronica 2024). 

Emphasizes the importance of teachers being sensitive to student needs and individual learning 

styles, using formative assessments to adjust instruction accordingly. There are teachers who have 

limited knowledge about the implementation of inclusive education in their classroom, and the 

respondents have varied perceptions about classroom inclusivity such as customize approach, 

warm space, and equal opportunities (Leon et. al 2024). Inclusive classrooms offer benefits but 

also present challenges for teachers. Formative assessments help monitor progress and ensure 

appropriate support for diverse students. 

Methodology 

This chapter details the research design, research location, respondents, sampling design, research 

instrument, data gathering procedure, instrument validity and reliability, and statistical treatment 

of data. 

1. Research Design 

This study utilized a descriptive-exploratory research design and quantitative method to assess the 

effectiveness of formative assessment in improving student learning experiences in Maimbung 

District, Division of Sulu. Venson (2004) defines descriptive research design as a method that 

interprets and explains existing conditions, providing necessary knowledge and experiences for a 

more detailed study. 

2. Research Locale 

This research was conducted at the different elementary schools at Maimbung District, Sulu. 

Namely; Batu Ugis Elementary School, Bualo Elementary School, Ipil Elementary School, 

Lagasan Elementary School, Langtad Elementary School, Lidung Elementary School, Maimbung 

Higad Elementary School, Matatal Elementary  School, Sultan Mohammad Jamalul Kiram Cenral 

School, and Usman Elementary School during the School Year 2024-2025. 

Maimbung District, located in Maimbung, Sulu, was previously under the Ministry of Basic, 

Higher, and Technical Education – Division of Sulu during the Bangsamoro Government. 

3. Respondents of the study 

The study involved 100 elementary school teachers in Maimbung District during 2024-2025, with 

ten teachers from each of the ten public elementary schools, as per the distribution table. 

 
Distribution of Respondents According To School 

 

Elementary Schools in Maimbung District Number of Teacher-Respondents 

Batu Ugis Elementary School 10 

Bualo Elementary School 10 

Ipil Elementary School 10 

Lagasan Elementary School 10 

Langtad Elementary School 10 

Lidung Elementary School 10 

Maimbung Higad Elementary School 10 

Matatal Elementary  School 10 

Sultan Mohammad Jamalul Kiram Cenral School 10 

Usman Elementary School 10 

TOTAL 100 
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4. Sampling design 

The study employed convenience sampling, a non-probability sampling method, where 

participants were chosen based on their availability and ease of access. (Nikolepoulou, 2022). 

 

 

 

5. Data gathering procedure 

Data collection involved obtaining permission from the Dean of Sulu State College’s School of 

Graduate Studies, Schools Division Superintendent, and school heads from various elementary 

schools in Maimbung District. 

6. Research instrument 

The research instrument, adapted from Black & Wiliam’s 1998 study, examines the impact of 

formative assessment on student achievement in Maimbung District, Division of Sulu. 

7. Validity and reliability 

This research utilized a formative assessment instrument adapted from Black & Wiliam’s (1998) 

study, which emphasizes its impact on student achievement with minor modifications. The 

standardized instrument, already used in previous studies, has established validity and reliability. 

However, it requires review by at least two faculty members of the School of Graduate Studies. 

8. Statistical treatment of data 

This study utilized various statistical tools to generate primary empirical data. 

i. Frequency and percentage are statistical tools used to determine student profiles based on age, 

gender, civil status, service length, and educational attainment. 

ii. The study will utilize weighted mean and standard deviation to assess the effectiveness of 

formative assessment in enhancing student learning experiences in Maimbung District, Division 

of Sulu. 

iii. The study will use T-test and ANOVA to analyze the use of formative assessment in enhancing 

student learning experiences in Maimbung District, Division of Sulu, and the differences in age, 

gender, civil status, length of service, and educational attainment. 

iv. Pearson product-moment correlation will be utilized to assess the impact of formative 

assessment on student learning experiences in Maimbung District, Division of Sulu, affecting 

academic performance, engagement, motivation, and teacher feedback. 

 
Scale To Be Used 

 

 

 

 

 

9. Ethical considerations 

The researcher adhered to ethical standards in conducting the research, ensuring the data gathered 

for analysis and interpretation was reliable and valid. 

i. To never harm the respondents in any manner;  

ii. To respect the dignity and rights of the respondents; 

Point Scale Value Interpretation 

        5     4.50 – 5.00     Strongly Agree 

        4 3.50 – 4.49 Agree 

3 2.50 – 3.49 Moderately Agree 

2 1.50 – 2.49 Disagree 

1 1.00 – 1.49 Strongly Disagree 
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iii. To exert considerable effort to maintain adequate level of confidentiality of the data and 

anonymity of the respondents; 

iv. To maintain the highest level of objectivity in the discussions, interpretations and analyses; 

v. To ensure respondent’s voluntary consent; and 

vi. secure ethics clearance by complying to all the requirements set by the Ethics Committee. 

Results and Discussion  

This chapter discusses the study's data presentations, analyses, and interpretation, highlighting the 

effectiveness of Formative Assessment in improving student learning experiences in Maimbung 

District, Division of Sulu. The study reveals demographic profiles of teachers in Maimbung 

district, their perception of formative assessment's effectiveness in enhancing student learning 

experiences, and its correlations and differences. 

The study presents, analyzes, and interprets results based on proper scoring and statistical 

treatment of data, corresponding to each research question. 

1. What is the demographic profile of the teacher-respondents in terms of 1.1 Age, 1.2 Gender, 1.3 

Civil Status, 1.4 Length of Service and 1.5 Educational attainment? 

1.1 In terms of Age 

Table 1.1 Demographic profile of teacher-respondents from Maimbung district in terms of age. 

 
Age Number of respondents Percent 

20 years old and below 6 6.0% 

21-30 years old 30 30.0% 

31 years old and above 64 64.0% 

Total 100 100% 

 

 Table 1.1 shows the demographic profile of teacher-respondents in terms of age. It can be 

seen from this table that out of 100 teacher-respondents, 6 (6.0%) is from the age group of 20 years 

old and below, while 30 (30.0%) are 21-30 years old, and 64 (64.0%) are 31 years old and above. 

This study reveals that more than one-half of the total teacher-respondents involved in this study 

are within 31 years old and above of age brackets. This further implies that most of teacher-

respondents involved in this study belong to the upper level of age group as categorized in this 

study. 

1.2 In terms of Gender 

Table 1.2 Demographic profile of teacher-respondents from Maimbung district in terms in 

terms of gender. 

 
Gender Number of respondents Percent 

Male 23 23.0% 

Female 77 77.0% 

Total 100 100% 

 

 Table 1.2 shows the demographic profile of teacher-respondents in terms of gender. It can 

be gleaned from this table that out of 100 teacher-respondents, 23 (23.0%) are male, and 77 

(77.0%) are female. This study reveals that more than one-half of the total number of teacher-

respondents involved in this study are female. This implies that great majority of the teacher-

respondents from Maimbung district in terms of gender are predominantly female. 

1.3 In terms of Civil Status 
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Table 1.3 Demographic profile of teacher-respondents from Maimbung district in terms of civil 

status. 
Civil Status Number of respondents Percent 

Single 35 35.0% 

Married 62 62.0% 

Separated/Widowed 3 3.0% 

Total 100 100% 

                  

               Table 1.3 shows the demographic profile of teacher-respondents in terms of civil status. 

It can be seen from this table that out of 100 teacher-respondents, 35 (35.0%) are single, 62 (62.0%) 

are married and 3 (3.0%) are either widowed or separated. This study shows that more than one-

half of the total number of teacher-respondents are married. This result implies that Maimbung 

district has significant number of married teachers. 

1.4 In terms of Length of Service 

Table 1.4 Demographic profile of teacher-respondents from Maimbung district in terms of 

length of service. 

 
Length of Service Number of respondents Percent 

5 years and below 31 31.0% 

6-10 years 34 34.0% 

11-15 years 14 14.0% 

16 years and above 21 21.0% 

Total 100 100% 

 

 Table 1.4 shows the demographic profile of teacher-respondents in terms of length of 

service. It can be seen from this table that out of 100 teacher-respondents, 31 (31.0%) have 5 years 

and below, 34 (34.0%) have 6-10 years, 14 (14.0%) have 11-15 years, and 21 (21.0%) have 16 

years and above. This study reveals that nearly half of the total number of teacher-respondents 

have 6 to 10 years of teaching experience. This implies that the Maimbung district has a relatively 

experienced teaching workforce, with a significant number of teachers possessing substantial 

experience in the field. 

1.5 In terms of Educational Attainment 

Table 1.5 Demographic profile of teacher-respondents from Maimbung district in terms of 

educational attainment. 

 
Educational Attainment Number of respondents Percent 

Bachelor’s Degree 80 80.0% 

With master’s unit 12 12.0% 

master’s degree 6 6.0% 

With doctoral units 1 1.0% 

Doctoral degree 1 1.0% 

Total 100 100% 

 
 Table 1.5 shows the demographic profile of teacher-respondents in terms of Educational 

Attainment. It can be seen from this table that out of 100 teacher-respondents, 80 (80.0%) have 

bachelor’s degree, 12 (12.0%) have bachelor’s degree with Master’s units, 6 (6.0%) have master’s 
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degree, 1 (1.0%) have Doctorate units and 1 (1.0%) have Doctoral degree. This study reveals that 

more than half of the total number of teacher-respondents have only bachelor’s degree. This 

implies that the prevalence of bachelor's degrees among the teacher-respondents involved in this 

study suggest a need for an ongoing professional development and opportunities for career 

advancement among the elementary school teachers at Maimbung district, Sulu. 

2. What is the extent of the use of formative assessment in enhancing student learning 

experiences at Maimbung District, Division of Sulu in the context of 2.1 Impact on Academic 

Performance, 2.2 Student Engagement and Motivation and 2.3 Teacher Feedback and 

Instructional Practices? 

 

 

2.1 In the context of Impact on Academic Performance 
Table 2.1 Extent of the Use of Formative Assessment in Enhancing Student Learning Experiences 

at Maimbung district - Sulu in the context of Impact on Academic Performance. 

 
Statements Mean S.D Rating 

1 Formative assessments have helped improve 

my students' overall academic performance. 

4.54 .540 Strongly Agree 

2 Students perform better in summative 

assessments when they are regularly engaged 

in formative assessments. 

4.45 .575 Agree 

3 I have observed an improvement in my 

students’ understanding of the subject matter 

through frequent formative assessments. 

4.27 .679 Agree 

4 Formative assessments help students retain 

key concepts more effectively. 

4.31 .647 Agree 

5 I have noticed an increase in students' grades 

after implementing formative assessment 

strategies. 

4.63 3.930 Strongly Agree 

6 Students are better prepared for exams as a 

result of regular formative assessments. 

4.40 .636 Agree 

7 The use of formative assessments helps 

students identify areas where they need to 

improve academically. 

4.37 .614 Agree 

8 I find that formative assessments help students 

apply learned concepts more effectively. 

4.28 .637 Agree 

9 Students demonstrate stronger problem-

solving skills after participating in formative 

assessment activities. 

4.26 .597 Agree 

10 The academic success of my students has 

improved due to the consistent use of 

formative assessments. 

4.28 .621 Agree 

Total Weighted Mean 4.38 .57089 Agree 

Legend: (5) 4.50-5.00=Strongly Agree; (4) 3.50-4.49=Agree; (3) 2.50- 3.49=Moderately Agree; (2) 1.50- 

2.49=Disagree; (1) 1.00- 1.49=Strongly Disagree 

 
 Table 2.1 shows the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu in the context of Impact on 

Academic Performance. This category obtained a total weighted mean score of 4.38 with standard 

deviation of .57089 which is rated as “Agree”. This result indicates that the teachers involved in 
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this study affirmed that they acknowledge the significant role formative assessments play in 

monitoring and advancing students' academic performance.  

Notably, teacher-respondents rated the following items as “Agree”: “Students perform 

better in summative assessments when they are regularly engaged in formative assessments.”, “I 

have observed an improvement in my students’ understanding of the subject matter through 

frequent formative assessments.”, “The use of formative assessments helps students identify areas 

where they need to improve academically.”, “I find that formative assessments help students apply 

learned concepts more effectively.” and “The academic success of my students has improved due 

to the consistent use of formative assessments. 

2.2 In the context of Student Engagement and Motivation 

Table 2.2 Extent of the Use of Formative Assessment in Enhancing Student Learning Experiences 

at Maimbung district, Sulu in the context of Student Engagement and Motivation. 

 
Statements Mean S. D Rating 

1 Formative assessments have increased students' 

engagement during lessons. 

4.38 .616 Agree 

2 Students show more interest in classroom 

activities when formative assessments are 

regularly used. 

4.48 .577 Agree 

3 Formative assessments motivate students to 

actively participate in class. 

4.49 .559 Agree 

4 I have noticed that formative assessments make 

students more accountable for their learning 

progress. 

4.29 .591 Agree 

5 Students seem more motivated to complete 

assignments and activities when formative 

assessments are part of the process. 

4.32 .601 Agree 

6 Formative assessments have improved student 

attendance and participation in my class. 

4.30 .674 Agree 

7 Students are more focused and attentive during 

lessons that include formative assessments. 

4.30 .628 Agree 

8 I have observed that students are more 

enthusiastic about learning when they receive 

feedback from formative assessments. 

4.37 .664 Agree 

9 Formative assessments promote student 

collaboration and group work engagement. 

4.46 .576 Agree 

10 I find that formative assessments have positively 

impacted the classroom environment by 

increasing student motivation. 

4.43 .624 Agree 

Total Weighted Mean 4.38 .44612 Agree 

Legend: (5) 4.50-5.00=Strongly Agree; (4) 3.50-4.49=Agree; (3) 2.50- 3.49=Moderately Agree; (2) 1.50- 

2.49=Disagree; (1) 1.00- 1.49=Strongly Disagree 

 

 Table 2.2 shows the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu in the context of Student 

Engagement and Motivation. This category obtained a total weighted mean score of 4.48 with 

standard deviation of .44612 which is rated as “Agree”. This result indicates that the teachers 

involved in this study affirmed they recognize formative assessments not only as tools for 

academic evaluation but also as a means to actively involve and motivate students in their own 

learning processes. 
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 Notably, teacher-respondents rated the following items, among others as “Agree”: 

“Formative assessments have increased students' engagement during lessons.”, “Formative 

assessments motivate students to actively participate in class.”, “Students are more focused and 

attentive during lessons that include formative assessments.”, “I have observed that students are 

more enthusiastic about learning when they receive feedback from formative assessments.” and, 

“I find that formative assessments have positively impacted the classroom environment by 

increasing student motivation.” 

2.3 In the context of Teacher Feedback and Instructional Practices 

Table 2.3 Extent of the Use of Formative Assessment in Enhancing Student Learning Experiences 

at Maimbung District, Division of Sulu in the context of Teacher Feedback and Instructional 

Practices.  

 
Statements Mean S. D Rating 

1 Formative assessments provide me with valuable 

insights to tailor my instruction to meet students’ 

needs. 

4.36 .689 Agree 

2 The feedback I provide through formative 

assessments significantly improves students' 

performance. 

4.46 .610 Agree 

3 Formative assessments help me identify gaps in 

students’ understanding and adjust my teaching 

accordingly. 

4.48 .611 Agree 

4 I find that formative assessments allow for more 

effective individualized instruction. 

4.31 .581 Agree 

5 The results of formative assessments guide me in 

modifying lesson plans to address students' 

weaknesses. 

4.46 .626 Agree 

6 Formative assessments enable me to provide timely 

and meaningful feedback to students. 

4.41 .570 Agree 

7 I adjust my teaching strategies based on the outcomes 

of formative assessments to improve student 

learning. 

4.35 .575 Agree 

8 Formative assessments help me better differentiate 

instruction to meet the diverse learning styles in my 

classroom. 

4.44 .592 Agree 

9 The feedback I give through formative assessments 

encourages continuous student improvement. 

4.33 .587 Agree 

10 I feel more connected to students’ learning progress 

because of the regular use of formative assessments. 

4.46 .576 Agree 

Total Weighted Mean 4.41 .47094 Agree 

Legend: (5) 4.50-5.00=Strongly Agree; (4) 3.50-4.49=Agree; (3) 2.50- 3.49=Moderately Agree; (2) 1.50- 

2.49=Disagree; (1) 1.00- 1.49=Strongly Disagree 

  

 Table 2.3 shows the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu in the context of Teacher Feedback 

and Instructional Practices. This category obtained a total weighted mean score of 4.41 with 

standard deviation of. .47094 which is rated as “Agree”. This result indicates that the teachers 

involved in this study affirmed that they recognize the value of formative assessments as a critical 

tool for enhancing the way they provide feedback and conduct their teaching. This implies further 
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that formative assessments are integral to helping teachers refine their instructional methods, 

allowing them to offer more targeted and effective feedback based on students' ongoing 

performance and needs. 

 Notably, teacher-respondents rated all items as “Agree”: “Formative assessments provide 

me with valuable insights to tailor my instruction to meet students’ needs.”, “The results of 

formative assessments guide me in modifying lesson plans to address students' weaknesses.” 

“Formative assessments help me better differentiate instruction to meet the diverse learning styles 

in my classroom. “and “I feel more connected to students’ learning progress because of the regular 

use of formative assessments.” 

3. Is there a significant difference in the extent of the use of formative assessment in enhancing 

student learning experiences at Maimbung District, Division of Sulu when data are grouped 

according to their demographic profile in terms of 3.1 Age, 3.2 Gender, 3.3 Civil Status; 3.4 Length 

of Service; and 3.5 Educational Attainment 

 

 

3.1 According to Age 

Table 3.1 Difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu when data are grouped according 

to their demographic profile in terms of age. 

 
Sources of Variation Sum of 

squares 

df Mean 

Square 

F Sig. Description 

Impact on Academic 

Performance 

Between 

Groups 

Within 

Groups 

Total 

.881 

31.385 

32.266 

2 

97 

99 

.441 

.324 

1.362 .261 Not 

Significant 

Student Engagement and 

Motivation 

Between 

Groups 

Within 

Groups 

Total 

1.254 

18.449 

19.703 

2 

97 

99 

.627 

.190 

3.296 .041* Significant 

Teacher Feedback and 

Instructional Practices 

Between 

Groups 

Within 

Groups 

Total 

1.331 

20.625 

21.956 

2 

97 

99 

.666 

.213 

3.130 .048* Significant 

* Significant at alpha 0.05 

 

 Table 3.1 presents the difference in the extent of the use of formative assessment in 

enhancing student learning experiences at Maimbung District, Division of Sulu when data are 

grouped according to their demographic profile in terms of age. As shown in this table, except for 

the aspect of Impact on Academic Performance, all the F-values and probability values are 

significant at alpha 0.05. This means that the teacher-respondents vary in perception towards the 

subcategories subsumed under the extent of the Use of Formative Assessment in Enhancing 

Student Learning Experiences at Maimbung. This further implies that teacher-respondents with 

the age range 31 years old and above may make him/her better perceiver toward the extent of the 
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Use of Formative Assessment in Enhancing Student Learning Experiences at Maimbung compared 

to those within 20 years old and below as categorized in this study, or vice versa.  

Hence, it is safe to say that variable age has a significant intervention in the ways how 

teacher-respondents at Maimbung district perceive the extent of the Use of Formative Assessment 

in Enhancing Student Learning Experiences. Therefore, the hypothesis which states that: “There 

is no significant difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, when data are classified according to their 

demographic profile in terms of age” is rejected. 

Table 3.1.1 Post Hoc Analysis: Differences in the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu when data are 

grouped according to their demographic profile in terms of Age. 

 
Dependent Variable (I) 

Grouping by Year 

Level 

(J) 

Grouping Year 

Level 

Mean Difference 

(I-J) 

Std. 

Error 

Sig. 

Student Engagement and 

Motivation 

20 years old and 

below 

31 years old and 

above 

.44792* .18620 .047 

Teacher Feedback and 

Instructional Practices 

20 years old and 

below 

31 years old and 

above 

.48333* .19688 .042 

* The mean difference is significant at the 0.05 level. 

 

A Post Hoc Analysis using Tukey test was conducted to identify which among groups 

classified according to age have different levels of mean in the extent of Student Engagement and 

Motivation and Teacher Feedback and Instructional Practices when data are grouped according to 

teacher-respondents’ demographic profile in terms of age. 

On Student Engagement and Motivation: It shows that teacher-respondents who are 20 

years old and below obtained the mean difference of .44792* with Standard Error of .18620 and p-

value of .047 which is significant at alpha 0.05 over teacher-respondents who are 31 years old and 

above. This implies that teacher-respondents who are 20 years old and below is better perceiver 

on the extent of the Use of Formative Assessment in Enhancing Student Learning Experiences at 

Maimbung in the aspect of Student Engagement and Motivation than those who are 30 years old 

and above.  

On Teacher Feedback and Instructional Practices: It shows that teacher-respondents who 

are 20 years old and below obtained the mean difference of .48333* with Standard Error of .19688 

and p-value of .042 which is significant at alpha 0.05 over teacher-respondents who are 31 years 

old and above. This implies that teacher-respondents who are 20 years old and below is better 

perceiver on the extent of the Use of Formative Assessment in Enhancing Student Learning 

Experiences at Maimbung in the aspect of Teacher Feedback and Instructional Practices than those 

who are 30 years old and above.  

3.2 According to Gender 

Table 3.2 Difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu when data are grouped 

according to their demographic profile in terms of gender. 

 
Variables Grouping Mean S.D Mean 

Difference 

t Sig. Description 
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Impact on Academic 

Performance 

Male 4.2609 .53660 -.15342 -

1.133 

.260 Not 

Significant 
Female 4.4143 .57941 

Student Engagement and 

Motivation 

Male 4.3391 .47361 -.05668 -.533 .595 Not 

Significant 

Female 4.3958 .43997 

Teacher Feedback and 

Instructional Practices 

Male 4.3870 .56352 -.02473 -.220 .826 Not 

Significant 
Female 4.4117 .44366 

* Significant at alpha 0.05 

 

Table 3.2 presents the difference of the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu when data 

are grouped according to their demographic profile in terms of gender. As shown in this table, 

all the t-values and probability values are not significant at alpha 0.05. This means that, male 

and female teacher-respondents involved in this study do not differ in their perception towards 

the subcategories subsumed under the extent of the Use of Formative Assessment in Enhancing 

Student Learning Experiences at Maimbung. This further implies that being male teacher-

respondent may not make him a better perceiver toward the extent of parental involvement in 

public school programs and activities, at Maimbung district, or vice versa. 

Hence, it is safe to say that variable gender has no significant intervention in the ways 

how teacher-respondents at Maimbung district perceive the extent of the Use of Formative 

Assessment in Enhancing Student Learning Experiences. Therefore, the hypothesis which 

states that: “There is no significant difference in the extent of the Use of Formative Assessment 

in Enhancing Student Learning Experiences at Maimbung District, Division of Sulu, when 

data are classified according to their demographic profile in terms of gender” is accepted. 
3.3 According to Civil Status 

Table 3.3 Difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu when data are grouped according 

to their demographic profile in terms of Civil Status. 

 
Sources of Variation Sum of 

squares 

Df Mean 

Square 

F Sig. Description 

Impact on Academic 

Performance 

Between 

Groups 

Within 

Groups 

Total 

.001 

32.265 

32.266 

2 

97 

99 

.001 

.333 

.002 .998 Not 

Significant 

Student Engagement and 

Motivation 

Between 

Groups 

Within 

Groups 

Total 

.280 

19.423 

19.703 

2 

97 

99 

.140 

.200 

.700 .499 Not 

Significant 

Teacher Feedback and 

Instructional Practices 

Between 

Groups 

Within 

Groups 

Total 

.165 

21.791 

21.956 

2 

97 

99 

.083 

.225 

.368 .693 Not 

Significant 
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* Significant at alpha 0.05 

 

Table 3.3 presents the difference the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu when data are 

grouped according to their demographic profile in terms of civil status. It can be gleaned from this 

table that all the F-values and probability values of the subcategories subsumed under the extent 

of the Use of Formative Assessment in Enhancing Student Learning Experiences at Maimbung 

District, Division of Sulu are not significant at alpha 0.05. This means that though the teacher-

respondents involved in this study vary in their civil status, generally they do not differ in their 

perceptions toward the extent of the Use of Formative Assessment in Enhancing Student Learning 

Experiences. It implies that teacher-respondents who are married may not be a better perceiver on 

the extent of the Use of Formative Assessment in Enhancing Student Learning Experiences at 

Maimbung compared to those who are single or either separated or widowed, and vice versa. 

Hence, it is safe to say that the civil status variable has no significant intervention in the 

ways how teacher-respondents perceive the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu. Therefore, the 

hypothesis which states that: “There is no significant difference in the extent of the Use of 

Formative Assessment in Enhancing Student Learning Experiences at Maimbung District, 

Division of Sulu, when data are classified according to their demographic profile in terms of civil 

status” is accepted. 

3.4 According to Length of service 

Table 3.4 Difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu when data are grouped according 

to their demographic profile in terms of length of service. 

 
Sources of Variation Sum of 

squares 

Df Mean 

Square 

F Sig. Description 

Impact on Academic 

Performance 

Between 

Groups 

Within 

Groups 

Total 

3.326 

28.940 

32.266 

3 

96 

99 

1.109 

.301 

3.678 .115 Not 

Significant 

Student Engagement and 

Motivation 

Between 

Groups 

Within 

Groups 

Total 

1.599 

18.104 

19.703 

3 

96 

99 

.533 

.189 

2.826 .143 Not 

Significant 

Teacher Feedback and 

Instructional Practices 

Between 

Groups 

Within 

Groups 

Total 

1.207 

20.750 

21.956 

3 

96 

99 

.402 

.216 

1.861 .141 Not 

Significant 

* Significant at alpha 0.05 

 
 Table 3.4 presents the difference the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu when data are 

grouped according to their demographic profile in terms of length of service. It can be gleaned 

from this table that all the F-values and probability values of the subcategories subsumed are not 

significant at alpha 0.05. This means that though the teacher-respondents involved in this study 
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vary in length of service, generally they do not differ in their perceptions toward the extent of the 

Use of Formative Assessment in Enhancing Student Learning Experiences at Maimbung district. 

It implies that teacher-respondents who have 16 years and above may not be a better perceiver on 

the extent of the Use of Formative Assessment in Enhancing Student Learning Experiences 

compared to those who only have 5 years length of service, and vice versa. 

Hence, it is safe to say that the length of service variable has no significant intervention in 

the ways how teacher-respondents perceive the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu. Therefore, the 

hypothesis which states that: “There is no significant difference in the extent of the Use of 

Formative Assessment in Enhancing Student Learning Experiences at Maimbung district – Sulu, 

when data are classified according to their demographic profile in terms of length of service” is 

accepted. 

3.5 According to Educational Attainment 

Table 3.5 Difference in the extent of the Use of Formative Assessment in Enhancing Student 

Learning Experiences at Maimbung District, Division of Sulu when data are grouped according 

to their demographic profile in terms of Educational Attainment. 

 
Sources of Variation Sum of 

squares 

Df Mean 

Square 

F Sig. Description 

Impact on Academic 

Performance 

Between 

Groups 

Within 

Groups 

Total 

1.152 

31.114 

32.266 

3 

96 

99 

.384 

.324 

1.185 .320 Not 

Significant 

Student Engagement and 

Motivation 

Between 

Groups 

Within 

Groups 

Total 

.475 

19.228 

19.703 

3 

96 

99 

.158 

.200 

.790 .502 Not 

Significant 

Teacher Feedback and 

Instructional Practices 

Between 

Groups 

Within 

Groups 

Total 

.386 

21.570 

21.956 

3 

96 

99 

.129 

.225 

.573 .634 Not 

Significant 

* Significant at alpha 0.05 

 

 Table 3.5 presents the difference the extent of the Use of Formative Assessment in 

Enhancing Student Learning Experiences at Maimbung District, Division of Sulu when data 

are grouped according to their demographic profile in terms of educational attainment. It can 

be gleaned from this table that all the F-values and probability values of the subcategories 

subsumed are not significant at alpha 0.05. This reveals that though teacher-respondents vary 

in their educational attainment, generally they do not differ in their perceptions towards the 

extent of the use of formative assessment in enhancing student learning experiences. This 

implies that teacher-respondents with doctorate degree may not be a better perceiver on the 

extent of the Use of Formative Assessment in Enhancing Student Learning Experiences 

compared to those with bachelor’s degree, and vice versa. 

Hence, it is safe to say that the educational attainment variable has no significant 

intervention in the ways how teacher-respondents perceive the extent of the Use of Formative 
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Assessment in Enhancing Student Learning Experiences at Maimbung District, Division Of 

Sulu. Therefore, the hypothesis which states that: “There is no significant difference in the 

extent of the Use of Formative Assessment in Enhancing Student Learning Experiences at 

Maimbung district– Sulu, when data are classified according to their demographic profile in 

terms of educational attainment” is accepted. 

4. Is there a significant correlation among the sub-categories subsumed under the extent of the 

use of formative assessment in enhancing student learning experiences at Maimbung District, 

Division of Sulu in terms of Impact on Academic Performance, Student Engagement and 

Motivation; and Teacher Feedback and Instructional Practices? 
Table 4 Shows the correlation among the subcategories subsumed under the extent of the Use of 

Formative Assessment in Enhancing Student Learning Experiences at Maimbung in Maimbung 

district – Sulu. 

 
Variables Pearson r Sig. N Description 

Dependent Independent 

Impact on 

Academic 

Performance 

Student 

Engagement and 

Motivation 

.611** .000 100 High 

Teacher Feedback 

and Instructional 

Practices 

.599** .000 100 High 

Student 

Engagement and 

Motivation 

Teacher Feedback 

and Instructional 

Practices 

.910** .000 100 

 

 

Nearly 

Perfect 

 

 

*Correlation coefficient is significant at alpha .05 

Correlation Coefficient Scales Adopted from Hopkins, Will (2002): 

0.0-0.1 = Nearly Zero; 0.1-0.3 = Low; 0.3-0.5 = Moderate; 0.5-0.7 = High; 0.7-0.9 = Very High; 0.9-1 = Nearly 

Perfect. 

 

Table 4 shows the correlation among the subcategories subsumed under the extent of the 

Use of Formative Assessment in Enhancing Student Learning Experiences at Maimbung District, 

Division of Sulu. As shown in the table, the computed Pearson correlation Coefficients (Pearson 

r) between these variables are significant at alpha 0.05. 

 Furthermore, the correlational degree among the extent of the use of formative assessment 

in enhancing student learning Experiences at Maimbung district - Sulu is as follows: 

1. High positive degree and statistically significant correlation on the extent of the Use of 

Formative Assessment in Enhancing Student Learning Experiences at Maimbung between the 

aspect of Impact on Academic Performance and Student Engagement and Motivation and between 

Student Engagement and Motivation. This degree of correlation indicates that as formative 

assessments positively impact academic performance, they also significantly enhance student 

engagement and motivation. This suggests a strong link where effective assessment practices not 

only improve academic outcomes but also boost students' enthusiasm and active participation in 

their learning processes. 

2. High positive degree and statistically significant correlation on the extent of the Use of 

Formative Assessment in Enhancing Student Learning Experiences at Maimbung between Impact 

on Academic Performance and Teacher Feedback and Instructional Practices. This suggests a 
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robust relationship where enhanced teacher feedback and instructional practices, refined through 

formative assessments, directly influence and improve students' academic performances.  

3. Nearly perfect positive degree and statistically significant correlation on the extent of the Use 

of Formative Assessment in Enhancing Student Learning Experiences at Maimbung between 

Student engagement and motivation and Teacher Feedback and Instructional Practices. his 

exceptionally strong correlation demonstrates that student engagement and motivation are very 

closely linked to the quality of teacher feedback and instructional practices. It implies that highly 

engaged students are often a result of effective and responsive teaching methods, where teachers 

adjust their strategies based on ongoing assessment feedback to better meet student needs. 

Hence, it is safe to say that generally the subcategories subsumed under the extent of the 

Use of Formative Assessment in Enhancing Student Learning Experiences at Maimbung, as 

perceived by teachers at Maimbung district – Sulu are very highly correlated. Therefore, the 

hypothesis which states that “There is no significant correlation among the sub-categories 

subsumed under the extent of the Use of Formative Assessment in Enhancing Student Learning 

Experiences as perceived by teachers at  Maimbung district – Sulu” is rejected. 

Conclusion 

The following was concluded based on the findings of the study: 

i. Majority of the respondents are in their 30s and above, female comprises the majority, only about 

a third are still single, one – third are still new in service while another one – third are quite older 

in service already, and majority did not pursue graduate studies. 

ii. It was very clear that formative assessments do help students especially those who are lagging 

behind to cope up and make up for their low performances in class. 

iii. The result clearly emphasize the need to have formative assessment before the final assessment. 

iv. The result means that it is very difficult to separate student engagement and motivation from 

the teacher feedback and instructional practices because of their close interrelationships. 
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