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ABSTRACT. SEL equips children and young people with essential life skills such as self-
awareness, emotional regulation, empathy, responsible decision-making, and relationship-
building. These competencies not only support academic achievement but also promote mental
well-being, positive behavior, and resilience, preparing learners to navigate challenges both inside
and outside the classroom. This study analyzed SEL integration of kindergarten parents and
teachers in Zamboanga City and how this can be correlated to values development, particularly the
SEL involvement in schools. Parents (n=64) and teachers (n=30) were sampled from elementary
schools in the city and were surveyed using a validated SEL questionnaire. Findings revealed that
parents and teachers had very high-level understanding of SEL concepts for self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making. They also
showed high involvement in SEL through schoolwide climate and authentic relationships. Non-
parametric analysis revealed that no significant difference on SEL integration and SEL
involvement according to sex. Educational attainment might influence SEL integration and SEL
involvement. Parents had higher levels of SEL integration and SEL involvement as compared to
the teachers. Lastly, understanding of SEL concepts can be positively correlated to parents’ and
teachers’ SEL involvement. Nevertheless, there is a need to build systematic activities,
collaborative discussions, and real-life applications that would strengthen parent—teacher
partnerships and ensure consistent support for children’s holistic development.
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Introduction

SEL has emerged as an important component of early childhood education, which aims to
encourage holistic development of the learner and promote sustained success throughout life. The
cultivation of emotional resilience, empathy, and interpersonal competence is now recognized as
equally essential as the development of cognitive and analytical abilities (Parvin & Md Sharif,
2025).
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SEL equips young learners with the necessary tools to navigate the complexities of social
interaction and thrive both within educational settings and in broader societal contexts. Van Pham
(2024) believed that emotional experiences could help in shaping students' academic engagement,
motivation, perseverance, and overall school performance. The quality of relationships and
emotional interactions directly impacts the nature and outcomes of learning, necessitating
deliberate responses from both educational institutions and families to build environments
conducive to emotional and academic growth (Healey, 2023).

Grounded in theoretical frameworks such as Vygotsky’s sociocultural theory and
Goleman’s model of emotional intelligence, SEL promotes self-awareness, emotional regulation,
and responsible decision-making—core competencies that underpin academic achievement and
personal well-being (Parvin & Md Sharif, 2025). Despite its demonstrated benefits, the integration
of SEL into early childhood education is not without its challenges, which include limitations in
resources, insufficient teacher training, and the need for culturally responsive approaches (De
Fruyt & Scheirlinckx, 2024; Ibanga et al., 2024).

Furthermore, integrating SEL into school curricula not only promotes holistic development
but also enhances classroom climate through competencies such as self-awareness, self-
management, responsible decision-making, social awareness, and relationship skills (Greenberg,
2023). A substantial body of evidence underscores the positive association between family
involvement and students’ social-emotional development (Li et al., 2023; Maiya et al., 2020). For
instance, Cosso et al. (2022), through a meta-analysis of 39 parental involvement interventions,
reported that such involvement yielded moderate yet significant improvements in both academic
and non-academic outcomes among preschool to third-grade students, particularly in language,
literacy, mathematics, and behavior. Similarly, Li et al. (2023) examined home-based parental
engagement—specifically, parent-child communication and time spent together—and found these
to have a longitudinally positive impact on the socio-emotional adjustment of 8,475 seventh-grade
students in China.

The present study contributed to the growing body of knowledge by exploring the current
practices, awareness, and involvement of kindergarten stakeholders in SEL programs within the
context of early education in Zamboanga City. It wanted to inform policy, promote best practices,

and identify context-specific enablers and barriers to effective SEL implementation at the early
childhood level.

Research Questions
This study described the level of SEL integration and involvement of kindergarten teachers
and parents in Zamboanga City, Philippines. Specifically, it answered the following research
questions:
1. What are the demographic profiles of teachers and parents based on:
1.1. sex?
1.2. educational attainment?
2. What is the extent of integration of SEL among kindergarten teachers and parents in
Zamboanga City, as measured by their understanding of:
2.1. Self-awareness?
2.2. Self-management?
2.3. Social awareness?
2.4. Relationship Skills?
2.5. Responsible decision-making?
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3. What is the level of SEL involvement of parents and teachers in terms of:
3.1.  Schoolwide Culture?
3.2. Authentic Relationships?
4. Is there a significant difference between respondents’ extent of integration of SEL
based on their demographic profiles?
5. [Is there a significant relationship between respondents’ extent of integration and their
level of involvement in SEL?

Literature Review

The growing emphasis on holistic child development has brought SEL to the forefront of
early childhood education. The review examined the foundational concepts, implementation
practices, and key influences shaping SEL in early education. It explored the roles of educators
and parents, highlights theoretical frameworks guiding SEL practices, and identifies gaps and
challenges in current applications—particularly within the Philippine context.

There is increasing acknowledgment within educational and psychological disciplines of
the value of developing children's social-emotional competencies alongside cognitive growth.
Essential competencies such as self-awareness, relationship skills, and responsible decision-
making are integral for dealing with different life situations (Kim et al., 2022; Kim et al., 2024;
Pickens, 2022). Building these competencies from an early age supports critical life skills like
empathy, persistence, and communication. These abilities are necessary for both academic
achievement and mental well-being (Yasir & Mahmood, 2024; Farmer & Adams, 2021; Rubab et
al., 2024), emphasizing the necessity of embedding SEL into early education programs.

Theories by Bandura, Piaget, and Vygotsky lay the foundation for understanding social-
emotional development through the lens of social interaction. Bandura’s emphasis on
observational learning and self-efficacy highlights how children's belief in their own abilities is
shaped by their environment. Similarly, Piaget and Vygotsky emphasize the role of cooperative
and empathetic interactions in promoting autonomy and emotional growth (DeVries, 1997).
Structured classroom activities such as group problem-solving and collaborative decision-making
are therefore not just teaching strategies, but essential tools for enhancing social-emotional and
cognitive skills (Gutierrez, 2024; Kayyali, 2025).

SEL in early childhood results helped in better emotion regulation, adaptive behavior, and
classroom engagement (Zarra-Nezhad et al., 2024). Teachers have an important role in this
process, as their professional development, emotional sensitivity, and instructional strategies
greatly influence children's SEL outcomes (Brunsek et al., 2020). Studies show that SEL
interventions not only improve social competencies but also contribute to long-term academic and
behavioral success (Kim et al., 2024).

Parents are key partners in strengthening SEL, both as role models and as supporters of
school-based learning. Research shows that when parents are actively engaged in SEL initiatives,
students show improved academic outcomes, enhanced mental health, and stronger social skills
(Ma et al., 2023; Commodore, 2023; Keung & Cheung, 2023). However, many programs fail to
meaningfully involve families. As shown by Cipriano et al. (2023; 2024), most SEL efforts limit
family engagement to passive communication, such as letters or updates. Effective strategies, as
suggested by CASEL (2021) and Zieher et al. (2024), require two-way communication and the co-
creation of SEL opportunities between schools and families to extend the impact of SEL beyond
the classroom.
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Social constructivism views learning as a collaborative process where knowledge is
constructed through interaction with others. Vygotsky emphasizes guided learning and cultural
context, supports the idea of parents and teachers acting as co-facilitators in children’s
development (Ozkan, 2022). Unlike traditional hierarchical models of teaching and parenting,
social constructivism promotes reciprocal relationships that evolve as the child grows (Cha &
Kweon, 2024). This theory underpins the importance of parent-child and teacher-child interactions
in shaping both the social and emotional learning environments of early education settings.

Teachers and parents with high self-efficacy are more likely to integrate SEL tools and
model positive behaviors effectively (Ignacio, 2024). Furthermore, the intentions are influenced
by attitudes, social norms, and perceived control (Tinnes-Vigne et al., 2025). In the SEL context,
supportive environments, belief in personal competence, and favorable perceptions of the purpose
and importance of SEL initiatives could influence implementation and actions (Zolkoski et al.,
2020; Kilborn et al., 2024). Understanding these cognitive and social variables can inform
strategies to enhance both awareness and practice among kindergarten teachers and parents.

Methodology
1. Research Design

This quantitative study described the level of SEL integration and involvement of
kindergarten teachers and parents in Zamboanga City, Philippines. The quantitative design is
appropriate for identifying patterns, comparing responses across demographic groups, and drawing
conclusions based on measurable indicators (Muhamad & Surat, 2024). For Medina (2023), it is
necessary to conduct an initial diagnosis of current SEL practices and needs of schools as this
would elevate students’ socioemotional development. Hence, this paper addressed descriptive
questions about SEL integration and involvement: How knowledgeable and proactive are the
kindergarten teachers and parents in Zamboanga City when it comes to SEL? Understanding SEL
integration and involvement is essential in developing an effective youth-centered atmosphere in
classrooms and homes.

2. Selection and Sampling Process
The target population of this study comprised kindergarten teachers and parents in
Zamboanga City. There were 30 kindergarten teachers and 64 parents surveyed in this study.

3. Instrument of the Study

A modified 5-point Likert Scale (Muhamad & Surat, 2024) was used to assess the level of
SEL awareness and practices of teachers and parents. This scale enables respondents to express
varying levels of awareness practices in a structured and quantifiable manner, allowing for
numerical analysis of their understanding of SEL concepts, purpose, and core competencies. The
scale measured participants’ SEL integration (self-awareness, self-management, social awareness,
relationship skills, and responsible decision-making) and SEL involvement (schoolwide culture
and authentic relationships). Respondents rated their level of agreement with each statement using
a 5-point Likert scale, where 5 represents “Strongly Agree,” 4 is “Agree,” 3 is “Neutral,” 2 is
“Disagree,” and 1 is “Strongly Disagree.”

The self-awareness (0.87), self-management (0.85), social awareness (0.82), relationship
skills (0.88), and responsible decision-making (0.84) scales all demonstrated strong internal
consistency. Similarly, the schoolwide culture (0.81) and authentic relationships (0.83) scales
showed good reliability.
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4. Data Gathering Procedure

The questionnaires were administered through coordinated distribution in selected primary
schools in Zamboanga City that offer kindergarten education. With permission from school
administrators, the researcher personally distributed printed survey forms to kindergarten teachers
and parents, either during scheduled meetings or through designated school personnel. In some
instances, participants asked to respond through Google Forms. Respondents were given clear
instructions, assured of the confidentiality of their responses, and allotted sufficient time to
complete the questionnaires. Completed forms were collected on the same day or within a mutually
agreed period to ensure a high response rate and data reliability.

5. Data Analysis

Descriptive and inferential analysis was carried out in analyzing the responses. Descriptive
statistics aims to summarize, organize, and present data in a meaningful way, allowing researchers
to understand and interpret the basic features of a phenomenon (Walz et al., 2023) while inferential
statistics involves making predictions, generalizations, or conclusions about a population based on
data collected from a representative sample (Stapor & Stapor, 2020).

For Questions 1 and 2, frequency count and percentages was used to describe the
distribution of the participants in terms of their demographic profile. For Questions 3 and 4,
weighted means with standard deviation was used to analyze participants’ level of SEL integration
and involvement. The weighted mean is a measure of central tendency that accounts for the relative
importance or frequency of each value in a data set. Unlike the simple arithmetic mean, where all
values are treated equally, the weighted mean assigns a specific weight to each value based on its
significance or occurrence (Maruf, 2023). Weighted means were interpreted using the interval of
values below (Table 1).

Table 1. Interpretation of mean values

Mean Range Description Interpretation
SEL Integration
4.21-5.00 Very High Respondents demonstrate an excellent understanding and strong integration of SEL

concepts in their attitudes and behaviors, consistently applying them across various
situations.

3.41-4.20 High Respondents show a solid awareness of SEL and frequently apply its principles in
relevant contexts, indicating a well-developed grasp of its importance.

2.61-3.40 Moderate Respondents possess a basic understanding of SEL, though their application of its
principles may be inconsistent or limited to specific circumstances.

1.81-2.60 Low Respondents have minimal awareness of SEL, with limited recognition or practical
use of its principles in their daily interactions.

1.00-1.80 Very Low Respondents show little to no understanding of SEL, indicating a lack of

familiarity, engagement, or intentional practice of its concepts.

SEL Involvement

4.21-5.00 Always Respondents consistently apply SEL practices in various situations, demonstrating
strong, habitual, and deliberate use of its principles in their actions and interactions.

3.41-4.20 Often Respondents frequently engage in SEL practices, showing regular and intentional
application in both academic and social contexts.

2.61 -3.40 Sometimes Respondents occasionally use SEL practices, but their application tends to be
irregular, situational, or dependent on external prompts.

1.81 -2.60 Seldom Respondents rarely apply SEL practices, indicating limited engagement and a
tendency to overlook their use in most situations.

1.00—1.80 Never Respondents do not engage in SEL practices at all, reflecting a complete absence

of application or awareness in daily experiences.
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For Questions 5 and 6, inferential statistics was carried out to determine if participants’
level of SEL awareness and practices differed based on their demographic profiles. Techniques
such as Mann-Whitney U test and Kruskal-Wallis allow for determining the likelihood that
observed patterns or differences occurred by chance (Salman & Aleem, 2024). Correlation analysis
using Pearson’s Product-Moment Correlation Coefficient was applied. This approach is
fundamental in research for validating findings and supporting evidence-based conclusions, as
well as determining whether differences observed are significant (Stapor & Stapor, 2020).

Results and Discussion
Question 1: What are the demographic profiles of teachers and parents?

Problem 1.1 — Demographic profile of teachers based on sex and educational attainment

Table 2. Descriptive analysis of teachers’ demographic profile

Demographics n Percent (%)
Educational Bachelor’s Degree 24 80.00%
Attainment Master’s Degree 6 20.00%
Sex Female 28 93.30%
Male 2 6.70%

Table 2 presents a summary of the teachers’ demographic profile. The majority of
kindergarten teachers in Zamboanga City were bachelor’s degree holders (n=24, 80.00%), while a
smaller proportion had completed a master’s degree (n=6, 20.00%). In terms of sex, most of the
sampled teachers were female (n=28, 93.30%), with only a small percentage being male (n=2,
6.70%).

Problem 1.2 — Demographic profile of parents based on sex and educational attainment
Table 3. Descriptive analysis of parents’ demographic profile

Demographics n Percent (%)
Educational Did not Graduate 2 32%
Attainment Elementary Graduate 3 4.8%
High School Graduate 11 17.7 %
Bachelor’s Degree 46 74.2%
Sex Female 53 85.5%
Male 9 14.5%

Table 3 presents the summary of descriptive analysis for parents’ demographic profile.
Most of the parents were bachelor’s degree holders (n=46, 74.2%). A smaller proportion had
graduated from high school (n=11, 17.7%), while only a few had completed elementary education
(n=3, 4.8%) or had no formal graduation (n=2, 3.2%). In terms of sex, the majority of parents were
female (n=53, 85.5%), whereas only a small proportion were male (n=9, 14.5%).
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Question 2. What is the extent of integration of SEL among kindergarten teachers and parents in
Zamboanga City, as measured by their understanding of self-awareness, self-management, social
awareness, relationship skills, and responsible decision making?

Problem 2.1 — SEL integration based on understanding of self-awareness
Table 4. Parents’ extent of SEL integration based on self-awareness

Statement Mean St. Dev. Interpretation

1. Self-awareness involves recognizing one’s 4.6825 0.502426 Very High
emotions, thoughts, and values.

2. Self-awareness emphasizes helping children 4.6349 0.547769 Very High
identify  their strengths and areas for
improvement.

3. Self-awareness involves guiding children to 4.5238 0.56389 Very High
reflect on how their emotions influence their
behavior.

4. Self-awareness focuses on building a positive 4.5079 0.592235 Very High
self-image in children.

5. Self-awareness is encouraging children to be 4.6190 0.551496 Very High
mindful of their personal growth.

Composite Mean 4.5937 0.07496 Very ngh

Legend: 4.21 —5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 4 presents the extent of parents’ SEL integration based on self-awareness. Findings
indicated that parents with kindergarten children had very high level of understanding
(M=4.5937, SD=0.07496) about the concept of self-awareness in early childhood. They believed
that self-awareness involves recognizing one’s emotions, thoughts, and values (M=4.6825,
SD=0.502426), helping children identify their strengths and areas for improvement (M=4.6349,
SD=0.547769), and encouraging children to be mindful of their personal growth (M=4.6190,
SD=0.551496). Parents also showed very high level of understanding of self-awareness as a
concept guiding children to reflect on how their emotions influence their behavior (M=4.5238,
SD=0.56389) and focusing on building a positive self-image in children (M=4.5079,
SD=0.592235).

Understanding of SEL concept for self-awareness is an essential component of SEL
integration. Parents in this study recognized that self-awareness as the ability to acknowledge one’s
own emotions, thoughts, and values, and saw its importance in guiding children to identify their
strengths and areas that need improvement (Tan & Chua, 2024). Parents also emphasized the value
of encouraging children to be mindful of their personal growth and development (Chen et al.,
2025). They understood self-awareness as a way for children to reflect on how their emotions
affect their behavior and as a foundation for developing a positive self-image (Ross, 2025). This
suggests that parents strongly view self-awareness as an essential element in shaping children’s
early emotional and social development. From a social constructivist perspective, the parents’
understanding of self-awareness within SEL highlights the role of social interaction and shared
meaning-making in children’s development. Social constructivism, rooted in the idea that
knowledge is co-constructed through relationships and cultural context, suggests that children
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learn to recognize and regulate their emotions not in isolation but through guidance, modeling, and
feedback from significant adults, particularly parents (Umar et al., 2023).

Table 5. Teachers’ extent of SEL integration based on self-awareness

Statement Mean St. Dev. Interpretation

1. Self-awareness involves recognizing one’s  4.8387 0.373878 Very High
emotions, thoughts, and values.

2. Self-awareness emphasizes helping children  4.7419 0.444803 Very High
identify their strengths and areas for improvement.

3. Self-awareness involves guiding children to reflect ~ 4.6774 0.475191 Very High
on how their emotions influence their behavior.

4. Self-awareness focuses on building a positive self-  4.7097 0.461414 Very High
image in children.

5. Self-awareness is encouraging children to be  4.7419 0.444803 Very High
mindful of their personal growth.

Composite Mean 4.7419 0.06035 Very High

Legend: 4.21 — 5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 — 2.60 (Low); 1.00
—1.80 (Very Low)

Table S presents teachers’ extent of SEL integration based on self-awareness in early
education. Findings revealed that teachers had a very high level of understanding (M=4.7419,
SD=0.06035) of self-awareness on SEL. Teachers had a notable understanding of self-awareness
as a concept that involves recognizing one’s emotions, thoughts, and values (M=4.8387,
SD=0.373878), helping children identify their strengths and areas for improvement (M=4.7419,
S$SD=0.444803), and encouraging children to be mindful of their personal growth (M=4.7419,
SD=0.444803). They also knew that self-awareness focuses on building a positive self-image in
children (M=4.7097, SD=0.461414) and guiding children to reflect on how their emotions
influence their behavior (M=4.6774, SD=0.475191).

Teachers in this study understood self-awareness as an integral part of social and emotional
learning in early education. They recognized self-awareness as the ability to acknowledge one’s
emotions, thoughts, and values, and highlighted its importance in supporting children’s capacity
to identify their strengths as well as areas where they need improvement (Yasir & Mahmood,
2024). Teachers also emphasized the role of self-awareness in encouraging children to become
mindful of their personal growth, suggesting that they see it as a foundation for lifelong learning
and self-development (Linn, 2024). Understanding of SEL concepts could influence how it is
implemented, as teachers’ perspectives shape the strategies and practices they use in the classroom.
A strong understanding of self-awareness allows teachers to intentionally model practices, provide
opportunities for learners to explore their emotions, and design activities that foster positive self-
concept (Bandura, 1997). When teachers value self-awareness, they are more likely to create a
supportive classroom climate where learners feel safe to express themselves and reflect on their
experiences.

Problem 2.2 — SEL integration based on understanding of self-management
Table 6. Parents’ extent of SEL integration based on self-management

Statement Mean St. Dev. Interpretation
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1. Self-management involves regulating emotions, 4.6032 0.524856 Very High
thoughts, and behaviors in various situations.

2. Self-management emphasizes teaching children 4.5714 0.530194 Very High
strategies for impulse control.

3. Self-management should help children handle 4.3810 0.551496 Very High
stress effectively.

4. Self-management should focus on promoting 4.5238 0.534522 Very High
persistence in pursuing goals.

5. Self-management involves guiding children to 4.5714 0.530194 Very High
adapt to changes and challenges.

Composite Mean 4.5302 0.08809 Very High

Legend: 4.21 — 5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 6 presents the extent of parents’ SEL integration based on self-management.
Findings revealed that parents showed a very high level of understanding (M=4.5302,
SD=0.08809) on the concept of self-management in early childhood. Specifically, they manifested
a strong understanding of self-management as a method of regulating emotions, thoughts, and
behaviors in various situations (M=4.6032, SD=0.524856), emphasizing teaching children
strategies for impulse control (M=4.5714, SD=0.530194), and guiding children to adapt to changes
and challenges (M=4.5714, SD=0.530194). They also showed strong understanding of how self-
management should focus on promoting persistence in pursuing goals (M=4.5238, SD=0.534522)
and should help children handle stress effectively (M=4.3810, SD=0.551496).

Parents viewed self-management as the ability to regulate emotions, thoughts, and
behaviors across different situations (Davis, 2024). Parents also emphasized the importance of
teaching children practical strategies for impulse control and preparing them to adapt effectively
to changes and challenges (Lee, 2024). These perspectives highlighted parents’ recognition of self-
management as a critical life skill that supports children in dealing with daily experiences. Such
perceptions can be helpful in the successful implementation of SEL initiatives. From the lens of
self-efficacy (Bandura, 1997), parents’ understanding of self-management reflects their belief in
the child’s capacity to exert control over their actions and decisions. When parents encourage
strategies such as impulse control and persistence, they are actively building a sense of agency in
children, which in turn strengthens their confidence in handling challenges and achieving goals.
In this case, self-management is shaped within social interactions, as children learn regulation
skills through modeling, scaffolding, and shared experiences with parents (Ross, 2025).

Table 7. Teachers’ extent of SEL integration based on self-management

Statement Mean St. Dev. Interpretation

1. Self-management involves regulating emotions, 4.6451 0.486373 Very High
thoughts, and behaviors in various situations.

2. Self-management emphasizes teaching children 4.5161 0.676805 Very High
strategies for impulse control.

3. Self-management should help children handle 4.6774 0.475191 Very High
stress effectively.

4. Self-management should focus on promoting 4.5806 0.50161 Very High

persistence in pursuing goals.
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adapt to changes and challenges.
Composite Mean 4.6064 0.06205 Very High

Legend: 4.21 —5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 7 presents teachers’ extent of SEL integration based on their understanding of self-
management. The composite mean revealed that teachers had a very high level of understanding
(M=4.6064, SD=0.06205) about self-management in SEL. They had a strong awareness of self-
management as a concept that helps children handle stress effectively (M=4.6774, SD=0.475191),
involves regulating emotions, thoughts, and behaviors in various situations (M=4.6451,
SD=0.486373), and guiding children to adapt to changes and challenges (M=4.6129,
SD=0.558416).

Teachers in this study believed that self-management is a key skill enabling children to
regulate their emotions, thoughts, and behaviors across different situations (Yasir & Mahmood,
2024). For them, it helps learners cope with stress, adapt to challenges, and remain flexible when
faced with changes (Person, 2024). This perspective shows that teachers see self-management not
only as a tool for immediate behavioral control but also as a foundation for resilience and emotional
stability. When teachers integrate self-management into their instructional practices, they provide
children with strategies to remain focused, manage frustrations, and persist in the face of setbacks.
Such skills are essential for both academic success and personal growth, as they help learners
develop discipline, responsibility, and problem-solving abilities (Person, 2024).

Problem 2.3 — SEL integration based on understanding of social awareness
Table 8. Parents’ extent of SEL integration based on social awareness

Statement Mean St. Dev. Interpretation

1. Social awareness involves understanding and 4.6190 0.52143 Very High
empathizing with people from diverse
backgrounds.

2. Social awareness should emphasize recognizing 4.6190 0.52143 Very High
the feelings and needs of others.

3. Social awareness covers promoting respect for ~ 4.4444 0.616383 Very High
cultural and social differences.

4. Social awareness focuses on nurturing 45397 0.533564 Very High
compassion for others.

5. Social awareness should develop ones’> ~ 4.6349 0.576463 Very High
appreciation towards the others.

Composite Mean 4.5302 0.08809 Very High

Legend: 4.21 —5.00 (Very High); 3.41 —4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 8 presents a descriptive summary of the extent of SEL integration based on social
awareness. Findings revealed that parents with kindergarten children had a very high
understanding (M=4.5302, SD=0.08809) of the concept of social awareness in SEL. Parents
understood that social awareness involves developing ones’ appreciation towards the others
(M=4.6349, SD=0.576463), understanding and empathizing with people from diverse

10
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backgrounds (M=4.6190, SD=0.52143), and recognizing the feelings and needs of others
(M=4.6190, SD=0.52143). They also showed a strong understanding of social awareness as a
concept that focuses on nurturing compassion for others (M=4.5397, SD=0.533564) and covers
promoting respect for cultural and social differences (M=4.4444, SD=0.616383).

Parents in this study recognized that social awareness involves cultivating appreciation
toward others, empathizing with people from diverse backgrounds, and acknowledging the
feelings and needs of others (Isik & Taskin, 2024). Parents also valued compassion and respect for
cultural and social differences, which reflects their belief that children should learn to interact with
others in a manner that is both empathetic and inclusive. This understanding reflects a holistic
view of child development, where emotional intelligence and interpersonal sensitivity are as
important as academic learning. When parents model and nurture empathy, compassion, and
respect, they help children develop the capacity to form positive relationships, resolve conflicts
constructively, and engage in cooperative learning (Ozkan, 2022).

Table 9. Teachers’ extent of SEL integration based on social awareness

Statement Mean St. Dev. Interpretation

1. Social awareness involves understanding and 4.7097 0.461414 Very High
empathizing with people from diverse
backgrounds.

2. Social awareness should emphasize recognizing 4.6452 0.486373 Very High
the feelings and needs of others.

3. Social awareness covers promoting respect for 47742 0.425024 Very High
cultural and social differences.

4. Social awareness focuses on nurturing 47742 0.425024 Very High
compassion for others.

5. Social awareness should develop ones’ 47419 0.444803 Very High
appreciation towards the others.

Composite Mean 4.7290 0.05398 Very High

Legend: 4.21 — 5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 — 2.60 (Low); 1.00
—1.80 (Very Low)

Table 9 summarizes teachers’ extent of SEL integration based on social awareness in SEL.
Findings revealed that teachers had a very high level of understanding (M=4.7290, SD=0.05398)
about the concept of social awareness in early education. Specifically, they manifested a clear
understanding of social awareness as a principle that promotes respect for cultural and social
differences (M=4.7742, SD=0.425024), focuses on nurturing compassion for others (M=4.7742,
SD=0.425024), and develops one’s appreciation towards the others (M=4.7419, SD=0.444803).
They also knew that social awareness involves understanding and empathizing with people from
diverse backgrounds (M=4.7097, SD=0.461414) and recognizing the feelings and needs of others
(M=4.6452, SD=0.486373).

Teachers viewed social awareness as the capacity to respect cultural and social differences,
nurture compassion for others, and cultivate genuine appreciation toward people (Yasir &
Mahmood, 2024). Teachers also recognized its role in helping children empathize with individuals
from different backgrounds and become sensitive to the feelings and needs of others. Teachers
serve as primary facilitators of social interactions in classrooms, making them central to how
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children learn and practice social awareness. Teachers are expected to model compassion, respect,
and empathy, to develop a learning environment where diversity is valued and relationships are
grounded in understanding and care. Such practices not only reduce instances of conflict and
exclusion but also build cooperative learning spaces where children feel safe, accepted, and
supported (Martinez & Gomez, 2024).

Problem 2.4 — SEL integration based on understanding of relationship skills
Table 10. Parents’ extent of SEL integration based on relationship skills

Statement Mean St. Dev. Interpretation

1. Relationship skills involve building and 4.6984 0.527774 Very High
sustaining healthy, respectful relationships.

2. Relationship  skills  emphasize effective 4.5397 0.533564 Very High
communication with peers and adults.

3. Relationship skills entail encouraging teamwork 4.5556 0.561616 Very High
and collaboration.

4. Developing relationship skills should focus on 4.4444 0.589636 Very High
resolving conflicts constructively.

5. Relationship skills involve building trust and 4.6349 0.48532 Very High
mutual respect in interactions.

C()mp()site Mean 4.5746 0.09681 Very High

Legend: 4.21 — 5.00 (Very High); 3.41 —4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 10 presents parents’ extent of SEL integration based on their understanding of
relationship skills. Findings showed that parents had a very high level of understanding
(M=4.5746, SD=0.09681) of relationship skills in early childhood. Specifically, parents had a
clear understanding that relationship skills involve building and sustaining healthy, respectful
relationships (M=4.6984, SD=0.527774), building trust and mutual respect in interactions
(M=4.6349, SD=0.48532), and encouraging teamwork and collaboration (M=4.5556,
SD=0.561616). They also had a strong understanding of relationship skills as a concept that
emphasizes effective communication with peers and adults (M=4.5397, SD=0.533564), as well as
how developing relationship skills should focus on resolving conflicts constructively (M=4.4444,
SD=0.589636).

Parents in this study recognized that relationship skills involve the ability to build and
maintain healthy, respectful connections, to build trust and mutual respect in interactions, and to
encourage teamwork and collaboration (Ross, 2025). Parents also emphasized the importance of
effective communication with both peers and adults, as well as the need to resolve conflicts in a
constructive and respectful manner. This indicates that parents acknowledge relationship skills as
foundational for children’s social development and overall well-being. When parents instill values
of respect, trust, cooperation, and constructive communication, children are better equipped to
form positive relationships, manage disagreements, and engage in collaborative learning (Martinez
& Gomez, 2024). These skills not only support children’s social adjustment and academic success
but also prepare them to become empathetic and cooperative members of society (Kim et al.,
2024).

Table 11. Teachers’ extent of SEL integration based on relationship skills
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Statement Mean St. Dev. Interpretation

1. Relationship skills involve building and 4.7742 0.425024 Very High
sustaining healthy, respectful relationships.

2. Relationship  skills  emphasize effective 4.6451 0.486373 Very High
communication with peers and adults.

3. Relationship skills entail encouraging teamwork 4.8387 0.373878 Very High
and collaboration.

4. Developing relationship skills should focus on 4.7419 0.444803 Very High
resolving conflicts constructively.

5. Relationship skills involve building trust and 4.8065 0.40161 Very High
mutual respect in interactions.

Composite Mean 4.7613 0.07426 Very ngh

Legend: 4.21 — 5.00 (Very High); 3.41 —4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)

Table 11 presents a summary of teachers’ extent of SEL integration based on their
relationship skills in SEL. The composite mean indicated that kindergarten teachers had a very
high level of understanding (M=4.7613, SD=0.07426) of relationship skills in SEL. Specifically,
they had strong understanding of relationship skills as a concept in SEL that entails encouraging
teamwork and collaboration (M=4.8387, SD=0.373878), involves building trust and mutual
respect in interactions (M=4.8065, SD=0.40161), and involves building and sustaining healthy,
respectful relationships (M=4.7742, SD=0.425024). They also showed understanding relationship
skills as a concept that focuses on resolving conflicts constructively (M=4.7419, SD=0.444803)
and emphasizes effective communication with peers and adults (M=4.6451, SD=0.486373).

Teachers in this study recognized that relationship skills include encouraging teamwork
and collaboration, cultivating trust and mutual respect in interactions, and sustaining healthy and
respectful relationships (Choquette et al., 2024). Teachers also acknowledged the significance of
constructive conflict resolution and effective communication with both peers and adults (Smith,
2024). Teachers with strong awareness of relationship skills may help children learn how to
cooperate, manage conflicts peacefully, and communicate effectively in diverse settings. Such
practices cultivate inclusive and supportive classroom environments where learners feel safe,
valued, and respected (Usgaonker, 2024). In the long term, nurturing relationship skills in early
education equips children with the capacity to build meaningful connections, adapt to different
social contexts, and contribute positively to their communities (Smith, 2024).

Problem 2.5 — SEL integration based on understanding of responsible decision-making
Table 12. Parents’ extent of SEL integration based on responsible decision making

Statement Mean St. Dev.  Interpretation

1. Responsible decision-making involves making ethical ~ 4.5556  0.561616 Very High
and constructive choices.

2. Responsible decision-making is evaluating the  4.5238  0.534522 Very High
consequences of one’s actions.

3. Teaching responsible decision-making involves  4.4286  0.559789 Very High
considering the well-being of oneself and others.
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4. Teaching responsible decision-making focuses on  4.4127  0.612634 Very High
using critical thinking to solve problems.

5. Responsible decision making should discuss how to ~ 4.4762  0.668584 Very High
promote accountability for children’s choices.
Composite Mean 4.4794 0.06086 Very High

Legend: 4.21 — 5.00 (Very High); 3.41 — 4.20 (High); 2.61 — 3.40 (Moderate), 1.81 — 2.60
(Low); 1.00 — 1.80 (Very Low)

Table 12 presents descriptive analysis on parents’ extent of SEL integration based on
responsible decision making. Findings noted that parents with kindergarten children had a very
high level of understanding (M=4.4794, SD=0.06086) about the idea of responsible decision
making in early education SEL. Specifically, they manifested a deep understanding of responsible
decision making as a concept that involves making ethical and constructive choices (M=4.5556,
SD=0.561616), evaluating the consequences of one’s actions (M=4.5238, SD=0.534522), and
how it should promote accountability for children’s choices (M=4.4762, SD=0.668584). They also
had understanding of responsible decision making as an idea that considers the well-being of
oneself and others (M=4.4286, SD=0.559789) and that focuses on using critical thinking to solve
problems (M=4.4127, SD=0.612634).

Parents recognized responsible decision-making as a process that requires making ethical
and constructive choices, carefully evaluating the consequences of one’s actions, and building
accountability for decisions (Moore & Gregory, 2024). Parents also viewed responsible decision-
making as an approach that considers not only personal well-being but also the well-being of
others. They highlighted the role of critical thinking in helping children address problems in
thoughtful and effective ways. Responsible decision-making is fundamental to children’s
development as independent, reflective, and morally grounded individuals. When parents
prioritize this aspect of SEL, they equip their children with the capacity to weigh options, anticipate
outcomes, and take ownership of their behavior (Tan & Chua, 2024). Such skills are essential not
only for encouraging self-discipline and accountability but also for building empathy and ethical
awareness in social interactions. Moreover, by guiding children to use critical thinking in solving
problems, parents prepare them to face real-life challenges with confidence and integrity.

Table 13. Teachers’ extent of SEL integration based on responsible decision making

Statement Mean St. Dev.  Interpretation

1. Responsible decision-making involves making ethical ~ 4.6774  0.475191 Very High
and constructive choices.

2. Responsible decision-making is evaluating the 4.6129  0.558416 Very High
consequences of one’s actions.

3. Teaching responsible decision-making involves 4.6774  0.475191 Very High
considering the well-being of oneself and others.

4. Teaching responsible decision-making focuses on  4.6451 0.486373 Very High
using critical thinking to solve problems.

5. Responsible decision making should discuss how to  4.7742  0.425024 Very High
promote accountability for children’s choices.

Composite Mean 4.6774 0.06035 Very ngh

Legend: 4.21 —5.00 (Very High); 3.41 —4.20 (High); 2.61 — 3.40 (Moderate), 1.81 —2.60 (Low); 1.00
—1.80 (Very Low)
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Table 13 presents teachers’ extent of SEL integration based on their understanding of
responsible decision making. Descriptive analysis revealed that teachers had a very high level of
understanding (M=4.6774, SD=0.06035) of responsible decision making in early childhood
education. Teachers presented awareness of responsible decision making as a principle that
discusses how to promote accountability for children’s choices (M=4.7742, SD=0.425024),
involves considering the well-being of oneself and others (M=4.6774, SD=0.475191), and making
ethical and constructive choices (M=4.6774, SD=0.475191). They also had a strong awareness of
how responsible decision making should teach children using critical thinking to solve problems
(M=4.6451, SD=0.486373) and help them evaluate the consequences of one’s actions (M=4.6129,
SD=0.558416).

Teachers in this study viewed responsible decision-making as a principle that emphasizes
promoting accountability for children’s choices, encouraging them to consider the well-being of
both themselves and others, and guiding them toward making ethical and constructive decisions
(Moore & Gregory, 2024). Teachers also acknowledged the importance of critical thinking to solve
problems and enabling children to evaluate the consequences of their actions (Yasir & Mahmood,
2024). Teachers perceive responsible decision-making not only as a cognitive process but also as
a moral and social practice that shapes children’s character and behavior. With strong
understanding of responsible decision-making as a SEL concept, they help children develop the
capacity to act with integrity, reflect on the impact of their decisions, and take responsibility for
their actions (Ryan, 2024). Promoting responsible decision-making prepares children to engage
with real-life challenges thoughtfully, to contribute positively to their communities, and to uphold
ethical values in different social contexts (Person, 2024). In this way, teachers’ strong
understanding of this SEL competency ensures that learners acquire not only academic knowledge
but also the moral grounding necessary for holistic development and responsible citizenship.

Problem 4: Is there a significant difference between respondents’ extent of SEL integration and
SEL involvement based on their demographic profiles?

Problem 4.1 — Comparing teachers’ and parents’ SEL integration and SEL involvement
Table 14. Teachers’ vs. parents’ SEL integration and SEL involvement

Variable U Statistic Effect Size p-value Decision
SEL Integration
Self-Awareness 760 0.1963 0.108 Fail to Reject Hy
Self-Management 835 0.1164 0.354 Fail to Reject Hy
Social Awareness 704 0.2556 0.040* Reject Ho
Relationship Skills 672 0.2894 0.020* Reject Ho
Responsible Decision-making 701 0.2582 0.039%* Reject Hy
SEL Involvement
Schoolwide Culture 849 0.1016 0.410 Fail to Reject Hy
Authentic Relationship 911 0.0365 0.771 Fail to Reject Ho
Note: u; # u>

*significant at a=0.05

Inferential analysis in Table 14 shows the comparison of teachers’ and parents’ SEL
integration and SEL involvement. Findings noted that parents’ understanding of SEL concepts like
social awareness (U=704, p=0.040), relationship skills (U=672, p=0.020), and responsible
decision making (U=701, p=0.039) were significantly higher than the teachers.
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The outcome can be attributed to the greater sensitivity of parents toward their children, as
they are the primary caregivers who consistently observe and respond to their child’s emotional,
behavioral, and social needs within the home environment (Klaniene et al., 2024). Such
interactions provide parents with a deeper and more personal understanding of how children
develop empathy, form relationships, and make decisions in real-life contexts. Consequently,
parents’ sensitivity enables them to integrate SEL concepts more effectively than teachers, whose
exposure to students is limited to structured educational settings.

Problem 4.2 — Comparing SEL integration and SEL involvement based on their sex
Table 1. Comparing parents’ SEL integration and SEL involvement based on sex

Variable U Statistic Effect Size p-value Decision
SEL Integration
Self-Awareness 221 0.0755 0.717 Fail to Reject Hy
Self-Management 220 0.0797 0.705 Fail to Reject Hy
Social Awareness 209 0.1237 0.554 Fail to Reject H;
Relationship Skills 234 0.021 0.927 Fail to Reject H;
Responsible Decision-making 226 0.0545 0.799 Fail to Reject H;
SEL Involvement
Schoolwide Culture 194 0.1866 0.363 Fail to Reject Hy
Authentic Relationship 201 0.1593 0.437 Fail to Reject Ho
Note: u; # u2

*significant at a=0.05

Inferential analysis in Table 15 indicated that there was no significant difference on
parents’ SEL integration on their understanding of self-awareness (U=221, p=0.717), self-
management (U=220, p=0.705), social awareness (U=209, p=0.554), relationship skills (U=234,
p=0.927), and responsible decision-making (U=226, p=0.799) based on their sex. Similarly, no
significant difference observed on parents’ SEL involvement in schoolwide culture (U=194,
p=0.363) and authentic relationship (U=201, p=0.437) based on their sex.

Although studies predict possible disparities between how male and female parents
discipline their children (Qiu et al., 2024), such phenomena do not often translate into significant
differences in SEL-related practices. This may be due to the shared parental responsibility in
nurturing children’s social and emotional development regardless of gender roles (Amoncio et al.,
2024). In contemporary settings, both fathers and mothers increasingly participate in caregiving,
communication, and guidance, leading to similar levels of engagement in SEL integration and
involvement.

Table 16. Comparing teachers’ SEL integration and SEL involvement based on sex

Variable U Statistic Effect Size p-value Decision
SEL Integration
Self-Awareness 26.5 0.0536 0.925 Fail to Reject Hy
Self-Management 24 0.1429 0.757 Fail to Reject Ho
Social Awareness 15 0.4643 0.249 Fail to Reject Hy
Relationship Skills 25.5 0.0893 0.856 Fail to Reject Hy
Responsible Decision-making 14 0.5 0.219 Fail to Reject Ho
SEL Involvement
Schoolwide Culture 14 0.5 0.219 Fail to Reject Hop
Authentic Relationship 20 0.2857 0.511 Fail to Reject Ho
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Note: u; # uz
*significant at a=0.05

Inferential analysis in Table 16 revealed that no significant difference was observed on
teachers’ SEL integration of self-awareness (U=26.5, p=0.925), self-management (U=24,
p=0.757), social awareness (U=15, p=0.249), relationship skills (U=25.5, p=0.856), and
responsible decision-making (U=14, p=0.219) based on their sex. Likewise, no significant
difference was present on teachers’ SEL involvement on building schoolwide culture (U=14,
p=0.219) and authentic relationship (U=20, p=0.511).

Like parents, no disparities in SEL integration and SEL involvement of teachers based on
their sex likely because teachers undergo similar professional training and exposure to SEL
frameworks regardless of gender. Teacher preparation programs, seminars, and in-service training
are standardized, ensuring that both male and female educators acquire comparable knowledge
and skills in fostering children’s socio-emotional development (Gupta, 2024). Consequently, the
demands of teaching in early childhood education require consistent application of SEL principles
such as empathy, relationship-building, and responsible decision-making, competencies that are
expected of all teachers, irrespective of sex.

Problem 4.3 — Comparing SEL integration and SEL involvement based on educational attainment
Table 17. Comparing parents’ SEL integration and SEL involvement based on educational
attainment

Variable © df g p-value
SEL Integration
Self-Awareness 10.92 3 0.179 0.012*
Self-Management 10.23 3 0.168 0.017*
Social Awareness 9.68 3 0.159 0.021*
Relationship Skills 8.43 3 0.138 0.038*
Responsible Decision-making 6.64 3 0.109 0.084
SEL Involvement
Schoolwide Culture 8.4 3 0.138 0.038*
Authentic Relationship 8.93 3 0.146 0.030*

Note: p; # ux# us # s
*significant at a=0.05

Inferential analysis in Table 17 revealed significant difference on parents’ SEL integration
in relation to self-awareness (y?=10.92, p=0.012), self-management (y?=10.23, p=0.017), social
awareness (y?=9.68, p=0.021), relationship skills (y°=8.43, p=0.038) based on their educational
attainment. However, no difference was observed in parents’ SEL integration for responsible
decision-making (y?=6.64, p=0.084). Furthermore, significant difference was observed in parents’
SEL involvement for schoolwide culture (y?=8.4, p=0.038) and authentic relationship (y?=8.93,
p=0.030) based on their educational attainment. This means that at least one group differed in their
SEL integration and SEL involvement.

Some studies have pointed out how educational attainment affects parents’ knowledge,
attitudes, and practices in raising children (Oo, 2024). Parents with higher levels of education are
more likely to be exposed to psychological, pedagogical, and developmental concepts that align
with SEL competencies, enabling them to better model and reinforce self-awareness, social
awareness, and relationship skills at home (Rimm-Kaufman et al., 2024). In the concept of self-
efficacy, parents with higher educational attainment may also be more confident in engaging with
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schools and participating in initiatives that promote SEL, hence their stronger involvement in
building a positive schoolwide culture and authentic relationships (Li et al., 2021).

Table 18. Pairwise comparisons for parents’ understanding of self-awareness

Pairwise Comparisons W p-value Decision
Did not Graduate Elementary Graduate -2.58 0.261  Fail to Reject Hy
Did not Graduate High School Graduate -1.84 0.564  Fail to Reject Ho
Did not Graduate Bachelor’s Degree 2.2 0.405  Fail to Reject Hy
Elementary Graduate High School Graduate 3.74 0.041* Reject Hy
Elementary Graduate Bachelor’s Degree 3.64 0.05%* Reject Hy
High School Graduate Bachelor’s Degree -1.81 0.577  Fail to Reject Hy

Note: *significant at a=0.05

Dwass-Steel-Critchlow-Fligner pairwise comparisons were conducted to identify which
educational attainment group/s differed in their SEL integration and SEL involvement. Table 18
summarizes the pairwise comparisons for self-awareness based on parents’ educational attainment.
Findings revealed that elementary graduate parents had better understanding of self-awareness in
SEL compared to high school graduates (W=3.74, p=0.041) and bachelor’s degree holders
(W=3.64, p=0.05).

Furthermore, although the Kruskal-Wallis test yielded significant results in self-
management, social awareness, relationship skills, schoolwide culture, and authentic relationship,
no notable differences were observed when conducting pairwise comparisons for educational
attainment. The omnibus test (Kruskal-Wallis) can yield a significant result due to overall variation
among groups, yet the post-hoc pairwise comparisons may fail to detect significance after
adjusting for multiple comparisons. This can occur when the differences between groups are small,
spread across several groups, or the sample sizes are unequal or insufficiently large, making the
pairwise tests less sensitive. Essentially, the omnibus test detects a general group effect, but the
pairwise tests, being more conservative, do not find any single comparison strong enough to reach
significance.

Table 19. Comparing teachers’ SEL integration and SEL involvement based on educational
attainment

Variable U Statistic Effect Size p-value Decision
SEL Integration
Self-Awareness 36.0 0.500 0.037* Fail to Reject Hy
Self-Management 32.0 0.556 0.029* Fail to Reject Hy
Social Awareness 43.5 0.396 0.107 Reject Ho
Relationship Skills 30.0 0.583 0.018* Fail to Reject Hy
Responsible Decision-making 30.0 0.583 0.019%* Fail to Reject Hy
SEL Involvement
Schoolwide Culture 30.0 0.583 0.019* Fail to Reject Hy
Authentic Relationship 45.0 0.375 0.148 Reject Ho
Note: u; # uz

*significant at 0=0.05
Inferential results in Table 19 summarize the outcomes of Mann-Whitney U Test for

comparing teachers’ SEL integration and SEL involvement based on education. Findings
suggested that teachers with a master’s degree had higher extent of SEL integration based on their
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understanding of self-awareness (W=36.0, p=0.037), self-management (W=32.0, p=0.029),
relationship skills (W=30.0, p=0.018), and responsible decision-making (#W=30.0, p=0.019) in
early childhood education compared to teachers with only bachelor’s degree. Similarly, they also
had higher level of SEL involvement in relation to schoolwide culture (W=30.0, p=0.019).

The outcome revealed a disparity in teachers’ SEL integration and SEL involvement.
Teachers with advanced degrees are more exposed to research-based practices and theoretical
frameworks that emphasize the importance of SEL in teaching and learning. Graduate-level studies
typically integrate higher-order discussions on child psychology, pedagogy, and holistic education,
which could sharpen teachers’ awareness of how socio-emotional competencies shape student
outcomes (Belmes & Paglinawan, 2025).

Question 5: Is there a significant relationship between respondents’ extent of integration and their level of
involvement in SEL?
Table 20. Correlation matrix for parents’ SEL integration and SEL involvement

SA SM SAW RS RDM SC AR
SA —
SM 0.641%* —
SAW 0.61%* 0.813* —
RS 0.662* 0.746* 0.737* —
RDM 0.485* 0.736* 0.688* 0.741* —
SC 0.372%* 0.688* 0.636* 0.617* 0.641%* —
AR 0.646* 0.646* 0.602* 0.681* 0.665* 0.728* —

Note: self-awareness (SA), self-management (SM), social awareness (SAW), relationship
skills (RA), responsible decision-making (RDM), schoolwide climate (SC), authentic
relationship (AR)

*significant at a=0.05

Pearson-product moment correlation coefficient was used in analyzing the relationship
between the extent of SEL integration and SEL involvement of parents and teachers. Findings in
Table 20 revealed that parents’ understanding of self-awareness was positively correlated with
self-management (r=0.641, p<0.001), social awareness (»=0.610, p<0.001), relationship skills
(r=0.662, p<0.001) and responsible decision-making (r=0.485, p<0.001). Parents’ understanding
of self-management can be positively correlated with social awareness (r=0.813, p<0.001),
relationship skills (=0.746, p<0.001) and responsible decision-making (#=0.736, p<0.001). There
was also significant relationship SEL concept for social awareness and parents’ understanding of
relationship skills (#=0.737, p<0.001) and responsible decision-making (»=0.688, p<0.001). Their
understanding of the SEL concept based on relationship skills can be positively correlated with
responsible decision-making (»=0.741, p<0.001).

In terms of SEL involvement, parents’ understanding of self-awareness can be positively
correlated with their participation towards schoolwide culture (»=0.372, p<0.001) and authentic
relationships (#=0.646, p<0.001). Parents’ understanding of self-management can be positively
correlated with their level of participation in schoolwide culture (#=0.0.688, p<0.001) and
authentic relationships (7=0.646, p<0.001). Their understanding of SEL concept for social
awareness can be positively correlated with their participation towards schoolwide culture
(r=0.636, p<0.001) and authentic relationships (»=0.602, p<0.001). Likewise, there was also
significant relationship between parents’ understanding of SEL concept for relationship skills and
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their participation in building a positive schoolwide culture (#=0.617, p<0.001) and authentic
relationships (»=0.681, p<0.001). Lastly, there was also significant relationship between parents’
understanding of responsible decision-making and their participation in building a positive
schoolwide culture (r=0.641, p<0.001) and authentic relationships (»=0.665, p<0.001).

Lastly, parents’ involvement in developing a positive schoolwide culture can be positively
correlated (»=0.728, p<0.001) with their positive actions towards authentic relationship.

In the study of Yin (2024), results revealed a negative association between parental
knowledge and challenges in emotion regulation, indicating that parents with greater
understanding of child development tend to exhibit stronger emotion regulation skills. Likewise,
this study showed that parents’ understanding of SEL concepts positively relates to their ability to
support their children’s socio-emotional development. Parents who are knowledgeable about SEL
are better equipped to recognize, interpret, and respond to their children’s emotional cues, model
appropriate social behaviors, and foster a nurturing home environment. Yin (2024) explained that
well-informed parents are more capable of interpreting and responding to their children’s needs
and behaviors, which then minimize stress and lessen emotional difficulties.

Table 21. Correlation matrix for teachers’ SEL integration and SEL involvement
SA SM SAW RS RDM SC AR
SA —
SM  0.794% —
SAW  0.751*  0.802* —
RS 0.833*  0.739%  0.776* —
RDM 0.827* 0.824*  (.882* 0.821* —
SC 0.693*  0.736*  0.829* 0.735* 0.815* —
AR 0.586*  0.635*  0.709* 0.687* 0.715% 0.879* —

Note: self-awareness (SA), self-management (SM), social awareness (SAW),
relationship skills (RA), responsible decision-making (RDM), schoolwide climate
(SC), authentic relationship (AR)

*significant at a=0.05

Correlation analysis in Table 31 showed significant positive relationship between teachers’
understanding of SEL concept for self-awareness with self-management (#=0.794, p<0.001),
social awareness (r=0.751, p<0.001), relationship skills (»=0.833, p<0.001) and responsible
decision-making (r=0.827, p<0.001). Teachers’ understanding of self-management can be
positively correlated with social awareness (#=0.802, p<0.001), relationship skills (»=0.739,
»<0.001) and responsible decision-making (»=0.824, p<0.001). Teachers’ understanding of social
awareness can be positively correlated with relationship skills (#=0.776, p<0.001) and responsible
decision-making (r=0.882, p<0.001). There was also significant positive relationship between
teachers” understanding of relationship skills and responsible decision-making (»=0.821,
p<0.001).

Similarly, in SEL involvement, there was a positive relationship between self-awareness
and teachers’ involvement towards building a positive schoolwide culture (r=0.693, p<0.001) and
authentic relationships (r=0.586, p<0.001). Positive relationship was also observed between
teachers’ understanding of SEL concept for self-management, positive schoolwide culture
(r=0.736, p<0.001) and authentic relationships (»=0.635, p<0.001). Teachers’ understanding of
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social awareness can be positively linked to their positive actions towards building an emotionally
conducive schoolwide culture (»=0.829, p<0.001) and authentic relationships (»=0.709, p<0.001).
Their understanding of relationship skills can be positively linked to their actions towards building
a positive schoolwide culture (#=0.735, p<0.001) and authentic relationships (»=0.687, p<0.001).
Lastly, understanding of responsible decision-making can be positively correlated with positive
actions for schoolwide culture (»=0.815, p<0.001) and authentic relationships (»=0.715, p<0.001).

Lastly, there was positive relationship (»=0.879, p<0.001) between teachers’ actions
towards building a positive schoolwide culture and authentic relationships.

In the study of Muhamad and Surat (2024) a strong link between administrators’ level of
knowledge and their dispositions toward SEL. Similarly, this study also observed this pattern
among kindergarten teachers in Zamboanga City. Muhamad and Surat (2024) asserted that
knowledge and understanding function as a critical basis for forming an individual’s perspectives,
intentions, and practices. Gaining access to new insights through different methods such as
academic courses, professional training, lectures, media, and other educational experiences can
broaden one’s understanding, which in turn shapes attitudes and behaviors toward SEL
(Pagnoccolo, 2025).

Conclusion

The goal of this study was to determine the extent of parents’ and teachers’ SEL integration
and their level of SEL involvement in Zamboanga City, Philippines. This study analyzed potential
factors that might affect their understanding of SEL and their positive actions towards it.

For parents, the findings revealed a very high level of understanding and integration of
SEL across all five core competencies (self-awareness, self-management, social awareness,
relationship skills, and responsible decision-making). They also had shown positive behaviors
towards achieving a nurturing schoolwide culture and authentic relationship to support SEL.

For teachers, they showed a very high level of understanding and integration of SEL across
all five core competencies (self-awareness, self-management, social awareness, relationship skills,
and responsible decision-making). Teachers also showed positive behaviors towards building a
safe schoolwide culture and encouraging authentic relationships to support SEL.

Significant differences were observed between how parents and teachers understood and
supported SEL in early education. Parents demonstrated stronger understanding in areas such as
social awareness, relationship skills, and responsible decision-making compared to teachers. This
indicates that parents were more engaged in helping children recognize the feelings of others, build
healthy interactions, and make ethical choices.

Furthermore, sex did not widely contribute to parents’ and teachers’ understanding and
support of SEL, suggesting that gender differences have minimal bearing on how individuals
integrate and involve themselves in social-emotional learning practices. However, education
emerged as a potential factor that might influence their knowledge and actions toward SEL. This
finding warrants further investigation, as it may highlight the role of academic background,
professional preparation, and exposure to pedagogical frameworks in shaping one’s approach to
SEL.

Lastly, each component of SEL can be positively correlated with one another, as the
development of one domain often reinforces the others. For instance, strengthening self-awareness
may enhance self-management, while improved social awareness can build stronger relationship
skills and more responsible decision-making. Similarly, the understanding of SEL is closely tied
to the actions that parents and teachers take, as knowledge without application may limit its impact.
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This interrelationship suggests that deepening both awareness and practice among stakeholders is
critical for maximizing the holistic benefits of SEL in early childhood education.
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